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Introduc tion 

The Erasmus+ project ñMobilising university-community resources through SL(M) for the 

inclusion of migrants/refugeesò (Ref. 2022-1-ES01-KA220-HED-000087650) seeks to 

promote the social inclusion of migrants and refugees through Service-Learning (SL) in 

higher education. Led by the University of Santiago de Compostela (USC), the consortium 

brings together the University of Galway (Ireland), the Università di Verona (Italy), and two 

leading civil-society organisations, Accem (Spain) and Glocal Factory (Italy), thereby 

coupling academic expertise with community-based practice. 

This project focuses on migrants and refugees in Europe who, through the Service-Learning 

(SL) methodology, worked jointly with university staff and students to identify inclusion 

needs and to design and implement actions to address them, participating in a process of 

reciprocal learning and social innovation. Its principal motivation lies in the need to offer 

innovative university education that is sensitive to the challenges of interculturality and 

aligned with the Sustainable Development Goals (SDGs). The participating universities 

sought to strengthen the civic-social dimension of higher education by incorporating active 

methodologies that link academic content with the needs of groups in situations of 

vulnerability. In turn, the social organisations Accem and Glocal Factory contributed their 

first-hand knowledge of work with migrants and refugees, which enabled the actions 

undertaken to be effectively targeted.  

Thus, the project is grounded in the principle of reciprocity and was therefore conceived as 

a university-community collaborative space in support of social commitment. 

Participation in SL(M) has contributed both to institutional motivations (promoting 

pedagogical innovation, university social responsibility, and the development of European 

networks) and to social motivations (fostering inclusion, combating discrimination, and 

strengthening intercultural dialogue). 

1. Project team 

The SL(M) project was implemented by a European consortium comprising universities and 

social organisations with extensive experience in educational innovation, inclusion, and 

work with migrants and refugees. Overall coordination was undertaken by the University of 

Santiago de Compostela (USC), which led planning, scientific and administrative 

management, and the coordination of the work packages. The team was composed of the 



 

 

ESCULCA Research Group, led by Prof. Miguel A. Santos Rego, which has a nationally 

and internationally recognised track record in Service-Learning and research on education 

and migration. In addition, this Cooperation Partnership (KA220) involved the four 

previously mentioned strategic partners: the University of Galway (Ireland), Università di 

Verona (Italy), Accem (Spain), and Glocal Factory (Italy). 

A Monitoring Committee was established, comprising a designated contact person from each 

partner. It met periodically to ensure the achievement of objectives, quality assurance, and 

the resolution of any issues. 

This interdisciplinary teamðcomprising university lecturers, researchers, practitioners from 

social organisations, and institutional managersðensured coherence across the projectôs 

academic, social, and community dimensions, consistently working on the basis of 

reciprocity, commitment, and mutual benefit. 

2. Participants 

This report succeeded in engaging a substantial number of students and academic staff, as 

well as professionals and service users from various social organisations. Figure 1 provides 

a summary of the Projectôs overall participants. 

Figure 1  

Participants in the SL(M) Project. USC 
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3. Project Development at the Universidade de Santiago de Compostela 

3.1. Work Package 1: Project Management   

3.1.1. Actions Carried Out 

As the project coordinator, the USC has led the various coordination and communication 

activities: 

¶ Official website and social media: a dedicated project website was created 

(https://servicelearning-m.eu/), together with profiles on various social networks 

(Facebook, permanently updated, and X, account suspended since February 2025), 

conceived as spaces for communication and visibility. These channels have been 

used to disseminate activities undertaken, publicise the results achieved, and 

maintain direct contact with the academic community, partner organisations, and the 

wider public. 

¶ Informational Dossier for the Presentation of the Project to the Rector of the 

University of Santiago de Compostela: an institutional dossier introducing the project 

was prepared for the USCôs Rectorate, in order to highlight its objectives, partners, 

and activities. 

¶ Creation of project-specific email accounts: institutional email addresses were set up 

to centralise communication and facilitate information management. 

¶ Informative dossier and Informational Flyer about the SL(M) Project: an information 

leaflet was produced, accessible to both the university community and the wider 

community, with the aim of providing a clear and concise overview of the project. 

¶ Monitoring Committee: coordinated by the USC, it included a representative from 

each partner organisation, thereby enabling effective coordination and management 

of the projectôs activities. 

¶ Quality Management Plan: a quality management plan was developed, including 

indicators, procedures, and control mechanisms to assess adherence to objectives and 

standards. 

¶ Dissemination and Sustainability Plan: a strategic plan was designed to guide the 

projectôs dissemination activities and to ensure the sustainability and uptake of 

results beyond the projectôs lifetime. 

¶ Meetings: Kick-off meeting; meeting in Santiago de Compostela; meeting in 

Galway; meeting in Verona; final project meeting in Santiago de Compostela. 

Specific work plans were produced for each transnational meeting, detailing 

https://servicelearning-m.eu/


 

 

objectives, themes, and responsibilities, in order to ensure effective coordination and 

appropriate monitoring of the project. 

¶ ñInternational Conference on Migrations and Refuge in Europe. Learning and 

Serving from the Universityò: as the closing event of the Project, the SL(M) 

Conference was held at the Faculty of Education Sciences (USC) on 10-11 July 2025, 

with the participation of social organisations, university staff and students. It was 

presided over by the Rector of the USC and featured the participation of the Minister 

for Inclusion, Social Security and Migration of the Government of Spain; the 

Regional Minister for Education, Science, Universities and Vocational Training of 

the Xunta de Galicia; the Director-General of Accem; the Dean of the Faculty of 

Education Sciences at the USC; and the Chair of the Conference Organising 

Committee. For dissemination purposes, the project website and social media were 

used, and the event was also managed via a dedicated USC webpage 

(https://www.usc.gal/en/congreso/2025-migraciones-refugio).  

¶ Participation in various academic events to present the project: ECER (August 2024, 

Nicosia); SITE (November 2023, Jaén); Interuniversity Workshop (November 2024, 

Santiago de Compostela) 

3.2. Work Package 2: Design, Implementation, and Evaluation of a Course on SL and 

Migration/Refuge for University Faculty and Students (Basic Training) 

 

3.2.1. Actions Carried Out 
 

¶ Design of the SL(M) basic training pilot course for students and teachers: a basic 

course was designed for university teaching staff and students, integrating content on 

Service-Learning and migration/refuge. It was developed in collaboration with the 

partner universities and social organisations, ensuring both academic and social 

relevance. The USC was responsible for designing the course content and for 

developing the satisfaction scale and the focus-group protocol. The outcome was a 

training framework adaptable to different contexts.  

¶ Implementation of the pilot basic SL(M) training course for teachers (10h): the 

course was delivered in person with the attendance of teaching staff from a range of 

disciplinary areas. Its aim was to train participants in the SL methodology and in the 

lived realities of migrants and refugees. The sessions incorporated participatory 

activities and the analysis of practical case studies. 

https://www.usc.gal/en/congreso/2025-migraciones-refugio


 

 

¶ Implementation of the pilot basic training course SL(M) for students (6h): university 

students took part in face-to-face courses that combined theory and practice on 

SL(M). The USC offered two courses for its students. 

¶ Analysis of university studentsô knowledge and attitudes towards migrants/refugees: 

the USC was responsible for the study design, the administration of the scales, data 

analysis using IBM SPSS Statistics, and the preparation of the report. 

¶ Evaluation of the SL(M) basic training pilot course: both the learning outcomes 

achieved and the courseôs relevance for participants were assessed. The results made 

it possible to identify strengths and areas for improvement. The USC designed the 

evaluation instruments and analysed the data and information collected. 

¶ Diagnostic seminar (online): Accem and Glocal Factory organised a virtual seminar 

to identify training and social needs linked to the inclusion of migrants and refugees. 

Representatives of the universities, social organisations, and target groups took part. 

It served as a space for dialogue and joint reflection. 

¶ Edition of the SL(M) basic training course for teachers and university students 

(MOOC): The pilot course was converted into an open online resource, accessible 

via the project website and other educational platforms. The MOOC facilitates the 

ongoing training of teaching staff and students in different countries, thereby 

ensuring the sustainability and impact of the projectôs results. 

3.2.2. Participants 

In this work package a wide range of groups participated, including: 

¶ University faculty members: 65 lecturers from different disciplinary areas at the USC 

attended the training course. 63 completed the satisfaction scale and 7 took part in 

the focus group. 

¶ University students: 32 undergraduate students from the USC across various fields 

(Education Sciences, Law, Social Sciences, etc.) attended the training course. 25 

completed the satisfaction scale and 7 participated in the focus group. 

¶ Migrants and refugees: involved in the training and diagnostic phases as key 

informants for the needs analysis. A total of 3 migrants/refugees took part in the 

training coursesð2 in the staff course and 1 in the student course. In addition, 4 

migrants/refugees contributed to the diagnostic seminar. 



 

 

¶ Other academic and community stakeholders: professionals from social 

organisations, invited teachers from other educational levels, and external 

participants in the MOOC. 

3.2.3. Dissemination 

This work package was disseminated through numerous channels and media, including: 

¶ Institutional webpages of the University of Santiago de Compostela, the University 

of Galway, and the University of Verona, with open access to materials and 

photographs from the various activities. 

¶ Publication of the Satisfaction Report: SL(M) Training Course for Students and 

Teachers, available on the project website. 

¶ Publication of the Report on the Inclusion Needs of Migrants/Refugees in Europe 

(pretest), available on the project website. 

¶ Presentation of interim results in seminars, on social media, and via the institutional 

channels of the partner universities and organisations. 

¶ Dissemination of the MOOC hosted on the ñEUniWellò platform. 

3.3. Work Package 3: Design of SL(M) Projects Between University and Community 

Entities 

3.3.1. Actions Carried Out 

¶ Design of SL(M) projects in different areas of knowledge: 10 SL projects were 

designed across various degree programs and fields of knowledge, linking university 

competences with the real needs of migrants and refugees. The design process was 

interdisciplinary and coordinated with social organisations. 

¶ Partnership Day: a working meeting was held at the University of Galway with 

universities and social entities to evaluate the SL(M) projects that had been designed 

and to strengthen cooperation. This space allowed for the exchange of experiences, 

the creation of synergies, and the establishment of collaboration commitments. USC 

submitted a total of 7 projects for evaluation. 

¶ Data sheet for each of the SL(M) projects: a descriptive data sheet was completed for 

each SL project (10), including objectives, participants, methodology, timeline, and 

expected outcomes. 

¶ Guide to Best Practices in the University for the Inclusion of Migrants and Refugees 

in Europe: Service-Learning as an Educational Resource: Published in 3 languages. 



 

 

It includes the SL proposals developed and explores the potential of this 

methodology for training university students in the realities faced by migrants and 

refugees, as well as promoting social innovation projects within the university 

environment (http://libros.usc.gal/gl/categorias/1314-guia-de-buenas-practicas-en-

la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa-

337472-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-

migrantes-y-refugiadas-en-europa.html#/29-formato-pdf/34-transaccion-gratis). It is 

worth noting that USC contributed a total of 9 projects to the Guide, as one had to be 

suspended due to difficulties in completing internal administrative procedures. 

3.3.2. Participants 

¶ University faculty members: 31 professors from various fields of knowledge 

(Education, Law, Social Sciences, Health, etc.) at the University of Santiago de 

Compostela, responsible for integrating the SL(M) projects into their courses. 

¶ University students: undergraduate and postgraduate students involved in project 

design, applying curricular content to the real needs of migrants and refugees. 

¶ Social entities: 15 organisations collaborated with the faculty members and students 

of USC in identifying needs, contributed practical experience, and helped define the 

projects. The partner organisations are: Arraianas, Médicos do Mundo, Centros 

Socioculturales de Santiago de Compostela, Movemento pola Paz-Galicia, 

Provivienda, Asociación Recreativa Cultural Os Tilos, Accem, Solidariedade 

Internacional de Galicia (SIG), Asociación de Migrantes de Galicia (Amiga), 

Asociación Centinelas, Cruz Vermella, Asamblea de Cooperación por la Paz, 

Farmamundi, Cáritas Diocesana de Santiago de Compostela, and Colexio 

Profesional de Xornalistas de Galicia. 

¶ Migrants and refugees: participated in defining priorities and validating proposals, 

ensuring the social relevance of the projects designed. 

¶ Research and technical team: support staff from the partner universities, responsible 

for systematizing information, preparing project data sheets, and coordinating the 

partnership event. 

3.3.3. Dissemination 

 

¶ The SL(M) projects designed were disseminated through the institutional websites 

of the partner universities, as well as the project website and social media channels. 

http://libros.usc.gal/gl/categorias/1314-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa-337472-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa.html#/29-formato-pdf/34-transaccion-gratis
http://libros.usc.gal/gl/categorias/1314-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa-337472-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa.html#/29-formato-pdf/34-transaccion-gratis
http://libros.usc.gal/gl/categorias/1314-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa-337472-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa.html#/29-formato-pdf/34-transaccion-gratis
http://libros.usc.gal/gl/categorias/1314-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa-337472-guia-de-buenas-practicas-en-la-universidad-para-la-inclusion-de-personas-migrantes-y-refugiadas-en-europa.html#/29-formato-pdf/34-transaccion-gratis


 

 

A presentation video for each project was published on the projectôs website and 

social networks. 

¶ USC prepared an evaluation report to analyse the impact of the Service-Learning 

projects developed. 

¶ The Partnership Day was covered on social media and communication channels of 

the participating entities, highlighting universityïcommunity cooperation. A total of 

150 people took part, including faculty members, students, organisation staff, and 

volunteers. 

¶ The Guide to Best Practices was published in digital format, open access, through 

USCôs scientific publishing service. 

¶ Presentations were given at seminars, internal workshops, and international forums 

on teaching innovation and inclusion, contributing to the international visibility of 

the results. 

¶ The materials produced were shared with academic staff and social entities to support 

their application in other contexts. 

 

3.4. Work Package 4: Implementation of SL(M) Projects in Each Community 

3.4.1. Actions Carried Out 

¶ Implementation of SL(M) projects: 9 out of the 10 SL projects designed in WP3 were 

implemented, involving students in hands-on experiences related to the inclusion of 

migrants and refugees. The activities were carried out in direct collaboration with 

social entities and local communities. 

¶ Video of each project development: A specific video documented the 

implementation process of each SL(M) project, showcasing the work of university 

students and faculty, as well as the involvement of social entities and 

migrants/refugees (https://service-learning-m.eu/work-packages/). These materials 

were created to disseminate and highlight the project's impact. Specifically, in 

collaboration with the other project partners, USC was responsible for editing the 

videos for each of the SL projects developed. 

¶ Implementation evaluation of each SL(M) project: The execution of the projects was 

evaluated. In this regard, a reflection forum was launchedðreplacing the original 

idea of a portfolioðon the project website, aimed at encouraging participation from 

students involved in the SL(M) projects (https://service-learning-m.eu/reviews/). 

https://service-learning-m.eu/work-packages/
https://service-learning-m.eu/reviews/


 

 

Finally, USC was responsible for organising a follow-up meeting on the SL(M) 

projects among the partner institutions. 

3.4.2. Participants 

¶ University faculty members: 25 professors from various fields of knowledge at USC, 

responsible for guiding the learning process, linking the projects to the curriculum, 

and supervising studentsô academic work. 

¶ University students: 260 undergraduate and postgraduate students from USC took 

part in the projects, applying their knowledge to address real inclusion needs of 

migrants and refugees. 

¶ Social entities: 15 organizations collaborated with USC faculty and students in 

identifying needs, contributing practical experience, and helping define the projects. 

The collaborating entities are: Arraianas, Médicos do Mundo, Centros 

Socioculturales de Santiago de Compostela, Movemento pola Paz-Galicia, 

Provivienda, Asociación Recreativa Cultural Os Tilos, Accem, Solidariedade 

Internacional de Galicia (SIG), Asociación de Migrantes de Galicia (Amiga), 

Asociación Centinelas, Cruz Vermella, Asamblea de Cooperación por la Paz, 

Farmamundi, Cáritas Diocesana de Santiago de Compostela, and Colexio 

Profesional de Xornalistas de Galicia. 

¶ Migrants and refugees: were the beneficiaries of the implementation of the different 

projects. They also shared their experiences to ensure the social relevance of the 

actions. 

¶ Technical and research team: support staff from USC responsible for coordinating 

follow-up, collecting data, and ensuring the evaluation of each implemented project. 

3.4.3. Dissemination 

¶ Each implemented SL(M) project had its own video, shared on the project website 

and social media to highlight the process and the impact achieved. 

¶ The audiovisual materials and evaluation reports served as educational resources, 

ensuring their applicability in future editions of the course. 

¶ Organization of the 16th National Seminar on Educational Support for Immigrant 

Students: this event, which gathered 118 participants, allowed for the dissemination 

of the project's results among teachers from various non-university educational levels 

and other professionals in the education sector.  



 

 

¶ Organisation of the ñ4th International Symposium on Service-Learning in Higher 

Education,ò under the subtitle ñEducation and Community Development.ò It enabled 

the public presentation and analysis of the SL(M) projects. A total of 175 people 

participated. 

3.5. Work Package 5: Final Evaluation of the SL(M) Projects 

3.5.1. Actions Carried Out 

¶ Analysis of knowledge and attitudes of university students towards 

migrants/refugees: each university was responsible for administering Likert scales to 

its students before and after participating in SL(M) projects, in order to assess their 

perceptions and attitudes toward migrants and refugees. USC led the analysis of the 

data collected by all partners using IBM-SPSS. Finally, the report was jointly 

prepared by the three universities. 

¶ Evaluation of the satisfaction and impact of the project among teachers, students, 

beneficiaries, and entities: Feedback from all stakeholders was gathered through 

focus groups. The evaluation helped assess the relevance, quality, and usefulness of 

the project from multiple perspectives.  

¶ Final Country Results Report: USC completed its final report. 

¶ SL(M) International Conference and Final Report: as project coordinator, USC was 

responsible for organizing an international conference, which included a fair of 

participating organizations and led to the publication of an open-access proceedings 

book by USCôs Scientific Publishing Service. 

¶ Rapid Response Volunteers Group: USC led the creation of a rapid response 

university volunteer group, made up of students specialised in strategies for the 

inclusion of third-country nationals. 

3.5.2. Participants 

¶ University students: students from various fields of knowledge who participated in 

the SL(M) projects and in the evaluation of attitudes, satisfaction, and impact. In 

addition, some joined the Rapid Response Volunteers Group. 

¶ University faculty members: professors responsible for coordinating, supporting, and 

evaluating the projects, as well as participating in the impact and satisfaction 

evaluation at each partner university. 



 

 

¶ Migrants and refugees: direct beneficiaries of the projects, whose participation was 

key in evaluating the social impact and the results achieved. Four individuals took 

part in the evaluation of the SL(M) projectsô impact. 

¶ Social entities: Accem (Spain), Glocal Factory (Italy), and local partner 

organizations were involved in evaluating satisfaction, analysing impact, and 

disseminating results within their communities. 

¶ Institutional managers: representatives from the partner universities who participated 

in evaluating the impact of the projects and their relevance to university policy. 

¶ International academic and professional community: 220 attendees at the SL(M) 

International Conference, including faculty, students, researchers, and 

representatives from social entities and educational networks. 

3.5.3. Dissemination 

¶ The national results reports and the final report were published on the official project 

website, ensuring open access. 

¶ The SL(M) International Conference served as a space for international exchange 

and dissemination, bringing together researchers, students, social entities, and 

institutional representatives from various countries.  

¶ Videos and audiovisual materials were produced and shared, featuring participant 

testimonies and evidence of the projectsô impact. These were distributed through 

social media and the networks of the involved entities. 

¶ The creation of the Rapid Response Volunteers Group represents an innovative 

sustainability initiative, promoted through institutional and community channels as 

an example of university social commitment. This group, already formalized at USC 

with 7 students, was presented at the SL(M) Conference by the head of USCôs 

University Participation and Inclusion Service. 

4. SWOT Analysis of the Universidade de Santiago de Compostela 

¶ Strengths: 

o A strong, interdisciplinary consortium combining prestigious universities 

with leading social organizations in the fields of migration and asylum. 

o An innovative methodology (Service-Learning) applied systematically across 

various university contexts. 



 

 

o Involvement of students, faculty, social entities, and migrants/refugees in all 

phases of the project. 

o Production of high-quality materials (MOOC, guides, reports, videos) with 

broad reach and open access. 

o Project sustainability ensured through USCôs commitment, which guarantees 

the dissemination and official certification of the MOOC via the EUniWell 

consortium, as well as maintaining the project website and expanding the 

Good Practices Guide hosted by its Scientific Publishing Service.  

¶ Weaknesses: 

o Differences in academic calendars and timelines across universities made 

coordination of certain activities challenging. 

o Management of training and certification processes varied significantly 

between universities. 

o Limitations in human and logistical resources during certain phases, 

especially in data collection and systematization. 

o Reliance on the voluntary motivation of students and faculty to sustain project 

continuity beyond the funding period. 

¶ Opportunities: 

o Growing interest from the European Union in initiatives that connect higher 

education, social inclusion, and educational innovation. 

o High potential for transferring the experience to other universities and social 

organizations. 

o Alignment with the Sustainable Development Goals and cohesion and 

inclusion policies. 

o Consolidation of international networks and the possibility of continuing the 

project through new Erasmus+ calls and other funding sources. 

¶ Threats: 

o Risk that the university may lack the resources needed to ensure the projectôs 

sustainability. 

o Potential future budget constraints in European programs, which could 

reduce funding opportunities for similar projects. 

o Possible challenges in maintaining the active involvement of social entities 

due to high demand and limited resources. 

 



 

 

5. Project Development at the Accem 

Accem is a Spanish non-profit organization with over 30 years of experience supporting 

refugees, migrants, and individuals at risk of social exclusion. Its mission is rooted in the 

defense of fundamental rights, irrespective of origin, gender, religion, or social group, and 

is committed to promoting inclusion, empowerment, and equal opportunities for all.  

Within the framework of this project, Accem has established a strong and innovative 

partnership with the University of Santiago de Compostela (USC), based on the Service-

Learning (SL) methodology. Accemôs involvement has focused on fostering educational and 

social integration. Through this collaboration, the organization has had the opportunity to 

provide training to both faculty and students on issues related to migration and asylum, while 

students have designed and implemented projects that respond to the real needs of migrant 

and refugee communities in Galicia.  

The true value of these initiatives lies in their ability to combine academic learning with 

direct community service. As a community partner, Accem has ensured that student-led 

projects are aligned with the actual needs of the migrant population. Ultimately, Accemôs 

participation has contributed to the promotion of civic engagement, the development of 

intercultural competencies, and a deeper understanding of migration among future 

professionals.  

The Project Team is: 

o Daniel Boveda Castro (Accemôs regional manager in Galicia)  

o Cristina Ucieda Tena (Accemôs provincial manager in A Coru¶a)  

o Xabier Rodriguez Orosa (Project manager #1)  

o Maria Sobrino Martinez (Project manager #2)  

5.1. Work Package 1: Project Management 

5.1.1. Actions Carried Out 

The meetings held were: 

Á 15.12.2022 Kick-off meeting (online): Project presentation to partners, work 

package breakdown, task assignment, and schedule review. 

Á 08.02.2023 Official Presentation event of the Project (face to face): With the 

assistance of the Rector and the Vice Rector for Science Policy of the USC. 



 

 

Á 04.05.2023 Working meeting (face to face): Presentation of the workplan 2023 and 

practical information of the development of WP1 and WP2 

Á 07.07.2023 Monitoring Committee #1 (online): Follow up of the WP1 

Á 06.09.2023 Preparation of the diagnostic seminar with Glocal Factory #1 (online) 

Á 14.09.2023 Monitoring Committee #2 (online): Follow up of the WP1, WP2 & 

WP3. 

Á 13.10.2023 Preparation of the diagnostic seminar with Glocal Factory #2 (online) 

Á 08.11.2023: Partnership event in Ireland (face-to-face): Presentation of the projects 

to be implemented. 

Á 04.04.2024 Visit to the virtual set for the preparation of the MOOC (face to face): 

This meeting was held at the Faculty of Communication Sciences, USC. 

Á 07.11.2024: Partnership event in Italy (face-to-face): Assessment and feedback on 

implemented projects. 

Á 21.01.2025 Preparation of International Conference with the project coordinator 

USC (online) 

Á 07.03.2025 Internal preparation of International Conference with Glocal Factory 

(online) 

Á 18.03.2025 Internal preparation of International Conference with Buurtcampus 

(online) 

Á 22.05.2025 Internal preparation of International Conference with Glocal Factory 

& Buurtcampus #1 (online) 

Á 26.06.2025 Internal preparation of International Conference with Glocal Factory 

& Buurtcampus #2 (online) 

Additionally, Accem team held follow up meetings on January, February, April, June, 

September 2024 & February, May 2025; these were regularly scheduled virtual gatherings 

among the team members to review progress, address ongoing tasks, resolve issues, and 

ensure alignment with objectives. These meetings facilitate communication, coordination, 

and accountability within the organization, often serving as checkpoints to monitor 

developments and plan next steps. 

5.2. Work Package 2: Design, Implementation, and Evaluation of a Course on SL and 



 

 

Migration/Refuge for University Faculty and Students (Basic Training) 

5.2.1. Actions Carried Out 

Á Design and development of the face-to-face training courses on 

migration/refuge under the title of ñAnalysis of the social needs of 

migrants/refugeesò. Each session of the training lasted 4 hours and counted with 

the participation of migrants/refugees attended by Accem. o Professorsô training 

(one session). 

o Studentsô training (two sessions): 

Á Session #1: 08.06.2023 from 16.30h to 20.30h - Faculty of 

Education Sciences (South Campus). 

Á Session #1: 04.10.2023 from 10:00h to 14:00h ï Faculty of 

Education Sciences (South Campus) 04.10.2023 from 16:30h to 

20:30h ï Faculty of Education Sciences (North Campus). 

Á Session #2: 20.02.2024 from 10:00h to 14:00h ï Faculty of 

Education Sciences (South Campus) and 21.02.2024 from 16:30h 

to 20:30h ï Faculty of Education Sciences (South Campus)  

Á Diagnostic seminar (online) the detection of the inclusion needs of migrants and 

refugees in Europe. This task of design and development was done by Accem and 

Glocal Factory. 19.10.2023 from 11.00h to 13.00h online with over 25 participants 

from different backgrounds. Aimed to identify and to analyse the needs of 

migrants/refugees by providing information from different perspectives.  

Á Report on the inclusion needs of migrants and refugees in Europe: this 

document published on October 2023 is an output of the Diagnostic Seminar.  

Á MOOC (SL) with the objective of promoting the European social and intercultural 

project. The recording of the videos took place on 30 & 31.05.2024 in the virtual set 

- an innovative digitally created environment used in video production, where the 

background and surroundings are generated using computer graphics rather than 

being physically built- at the Faculty of Communication Sciences in the USC, 

previously Accem worked on the design and development of the materials related to 

migration/ refuge together with Glocal Factory.  

 



 

 

5.2.2. Participants 

Á Xabier Rodriguez Orosa 

Á Maria Sobrino Martinez 

Á Lia Alvarez Fouz 

Á Yosehanna Ledesma Ramirez 

Á Maria Sobrino Martinez 

o Mariama Tony Keita 

o Ibrahim Mahmoud Mousa 

o Naser Daoud 

5.2.3. Dissemination 

Á Accemôs project sheet: 04-12-2023--ACCEM project sheet.docx 

Á Accemôs blog post: 04-12-2023--ACCEM project sheet.docx 

Á Accemôs literature on Glocal Factoryôs newsletter: 01-03-2025 -- ACCEM GF 

newsletter.docx 

5.3. Work Package 3: Design of SL(M) Projects Between University and Community 

Entities 

5.3.1. Actions Carried Out 

Á During the collaborative design of the SL(M) projects Accem participated as tutors 

or counsellors of the students when designing the activities, scheduling meetings 

with students and professors. 

Á Meeting for the evaluation of needs: gathering between USC faculty and Accem 

staff to identify the needs of migrants. This will allow faculties to design Learning 

Outreach projects to address these needs. 

Á Good practice guide: Accem participated together with Glocal Factory on writing 

process of the section ñThe inclusion needs of migrants and refugees in Europeò. 

This guide was published in September 2024.  

 

 

https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/04-12-2023--ACCEM%20project%20sheet.docx?d=w09789003c61146f099e40b41d41149a8&csf=1&web=1&e=wwQfgL
https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/04-12-2023--ACCEM%20project%20sheet.docx?d=w09789003c61146f099e40b41d41149a8&csf=1&web=1&e=wwQfgL
https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/01-03-2025%20--%20ACCEM%20GF%20newsletter.docx?d=w12a5f2b502174e3c9f098d2876295b1d&csf=1&web=1&e=ePTBgy
https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/01-03-2025%20--%20ACCEM%20GF%20newsletter.docx?d=w12a5f2b502174e3c9f098d2876295b1d&csf=1&web=1&e=ePTBgy


 

 

5.3.2. Participants 

Á Xabier Rodriguez Orosa 

Á Maria Sobrino Martinez 

5.3.3. Dissemination 

5.4. Work Package 4: Implementation of SL(M) Projects in Each Community 

5.4.1. Actions Carried Out 

Á Participation in the ñIV International Symposium on Service-Learning at the 

Universityñ, under the subtitle ñEducation and Community Developmentò. 

18.10.2024 from 16:00h to 20:00h ï Faculty of Education Sciences (South 

Campus). Accem participated in the Panel discussion ñThe Role of Social 

Organizations in Knowledge Buildingò together with other 3 social institutions. 

Á Participation in the ñXVI National Seminar on Educational Attention to Immigrant 

Studentsò, under the subtitle ñActive methodologies and the educational 

management of cultural diversityò. 26.10.2024 from 9:30h to 13:30h ï Faculty of 

Education Sciences (South Campus). Accem participated in the Workshop 3 

ñWorking on Cultural Diversity through Service-Learning". 

Á (SL) Project implementation: Number of participants and students, countries of 

origin and gender. 

o DSL ï MIGRANT: 15.12.2023 from 15.30h to 19.30h ï Accem A Coruña 

ós facilities. With the participation of 3 students, 2 professors, 4 

participants, 1 Accem volunteer and 2 translators (Arabic and Ukranian). 

o PEINAS (two sessions working with migrant women): Session #1: 

10.05.2024 from 10.30h to 12.00h ï Accem A Coru¶a ós facilities. With 

the participation of 2 students, 6 participants, 1 Accem volunteer. Session 

#2: 09.05.2025 from 9.30h to 11.00h ï Accem A Coru¶a ós facilities. With 

the participation of 2 students, 5 participants, 1 Accem volunteer. 

o EXCORAS: 11.04.2024 from 17.30h to 19.30h ï Centro Social Sagrada 

Familia (A Coruña). With the participation of 3 students, 2 participants, 1 

Accem volunteer. 

Additionally, during the implementation of the activities Accem helped with the recording 

of the videos and photos during the activities. Also, Accem was responsible for giving 



 

 

feedback to students and professors. 

5.4.2. Participants 

Á Xabier Rodriguez Orosa 

Á Maria Sobrino Martinez 

Á Yosehanna Ledesma Ramirez 

Á Vittoria Dragonetti 

Á Alisia DôIntino 

o Khadija Mrimiche 

o Maryna Aksonova 

5.4.3. Dissemination 

Á Accem's LinkedIn post:10-12-2024 -- ACCEM LinkedIn post.docx 

5.5. Work Package 5: Final Evaluation of the SL(M) Projects 

5.5.1. Actions Carried Out 

Á Focus group held with the leaders of social organisations that had participated in 

SL(M) projects at the University of Santiago de Compostela. 07.05.2025 from 

18.30h to 20.30h - Faculty of Social Sciences (South Campus). 

Á Group interview with asylum seekers and beneficiaries of international protection 

at the University of Santiago de Compostela. This served as evaluation, to gain 

first-hand insight into the impact of the projects. The interview also sought 

suggestions for improving future initiatives. The participants took part in a guided 

tour of several facilities at the University of Santiago de Compostela, including the 

Creative Hub at the Faculty of Education Sciences (North Campus) and the Pazo 

de Fonseca. 05.06.2025 from 11.30h to 13.30h - Santiago de Compostela. 

Á International Conference on Migrations and Refuge in Europe. Accem was part of 

the Organizing Committee of the International Conference and took part in two 

activities: 

o Panel ñCivil Society and the Care of Migrants and Refugees in Europe ñ 

were Accem acted as moderator and panellist together with other two social 

organizations. 

https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/10-12-2024%20--%20ACCEM%20LinkedIn%20post.docx?d=wab35478839f5464fb9eab08cda519457&csf=1&web=1&e=eXyGAL


 

 

o Stand at Third-sector organizations Fair during the event, including 

Accem, showcased their work at the international conference on migrations 

and refuge in Europe. In particular Accem had a stand with information on 

the project ñDisappearing wallsò part of the European Solidarity Corps 

with the presence of Accemôs volunteer. 

5.5.2. Participants 

Á Xabier Rodriguez Orosa 

Á Maria Sobrino Martinez 

Á Enrique Barbero Rodriguez 

Á Alisia DôIntino 

5.5.3. Dissemination 

Á Accemôs blog post: 07-07-2025--Accem blog post.docx 

Á Accemôs Instagram post (reel): 17-07-2025--Accem Instagram post (Reel).docx 

Á Accemôs LinkedIn post (video): 18-07-2025 -- Accem LinkedIn post (video).docx 

6. SWOT Analysis of the Accem 

Á Strenghts: 

o In-depth knowledge of immigration legislation, mediation, and 

intermediation. 

o Network within the social sector. 

o Flexibility to implement projects within the organization. 

Á Weakness: 

o 2 types of activities: adults vs kids. 

o Economic precariousness. 

o Ongoing training for teams. 

o Lack of continuity of projects. 

o The learnings in the social field are often neither visible nor valued and, 

likewise, are misused. 

Á Opportunities 

o Room for improvement and implementation in universities. 

o Possibility of structuring it in curricula and the bylaws of social organizations. 

o Generate networks between social and educational stakeholders.  

https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/07-07-2025--Accem%20blog%20post.docx?d=w6555a81347854ab595408a653acfb208&csf=1&web=1&e=JBgnhK
https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/17-07-2025--Accem%20Instagram%20post%20(Reel).docx?d=w0aa423715f924d16a40239da1035ebca&csf=1&web=1&e=0h7lDf
https://accemes.sharepoint.com/:w:/r/sites/gaacoruna/EU/Erasmus+%20SL(M)%20Project/2.%20PROJECT%20EXECUTION/2.1%20Work%20Packages/WP1/3.%20Dissemination%20and%20Sustanability%20Plan/ANNEX%20I/18-07-2025%20--%20Accem%20LinkedIn%20post%20(video).docx?d=wbfe54eaaa6e74eb0bc6cd6ec7769ac98&csf=1&web=1&e=1Ui2B5


 

 

 

Á Threats  

o Lack of support from public authorities.  

o Lack of public awareness of SL.  

o Low involvement of educational and social stakeholders.  

o Interpreting it or associating it with volunteer activities. 

The implementation of the SL (M) Mobilising university-community resources through 

SL(M) for the inclusion of migrants/refugees demonstrates the value of establishing links 

and collaborations between educational stakeholders, such as universities, and social actors. 

This helps address the most pressing challenges facing our society. Linking academic 

learning with the real needs of migrants contributes to strengthening students' intercultural 

competencies and raising awareness about the reality of migrants and refugees. Furthermore, 

it exponentially enriches the educational process and promotes civic and social engagement 

within the university setting. 

During the implementation of the various work packages, the five partners consolidated an 

alliance based on reciprocity, dialogue, and innovation. The training sessions, seminars, and 

projects implemented have generated opportunities for knowledge exchange, while also 

providing empirical results that directly benefit the migrant and refugee community. This 

project highlights the value of establishing ongoing collaboration and creating structures that 

allow for the continued achievement of the objectives. The evaluations, which included 

focus groups, interviews, and international conferences, reflected the project's positive 

impact, not only at the local level but also at the European level. Migrants and refugees 

expressed their sense of support from their host communities, while students and faculty 

recognized the transformative effect of their participation in the project. The results reinforce 

the relevance of SL (M) as a methodology capable of uniting social inclusion with academic 

knowledge. 

In conclusion, the project must be the beginning of future actions that maintain a connection 

between educational and social stakeholders. We cannot understand reality without 

collaboration between the two. To achieve this, it is essential to strengthen institutional 

support, expand the network of collaborators, and guarantee resources that allow the project 

to continue. In this way, SL (M) is consolidated as a permanent educational strategy for the 

inclusion of migrants and refugees. 

 



 

 

7. Project Development at the University of Galway 

Service learning and other forms of civic engagement within higher education is recognized 

in Ireland as adding a value that contributes to learning for all social pillars who are involved. 

The Irish National Strategy for Higher Education to 2030, published in 2011, prioritises 

engagement stating that ñéengaging with the wider societyô is one of the three 

interconnected core roles of higher education with the aim of educating students for their 

role as "citizens who will add to the richness of society." The strategy references community 

engaged learning or service learning as one way to promote such engagement. In practice 

this is demonstrated by knowledge sharing work that was conducted in 2021 by Campus 

Engage in collaboration with the National Forum for the Enhancement of Teaching and 

Learning in Higher Education where a national level Community Engaged Learning course 

was created. 

This Irish project Intercultural Encounters aims to give insights into global citizenship, 

diversity and inclusion, through disciplinary and cultural boundary crossing, knowledge 

sharing and co-production, as well as intercultural understanding and collaboration between 

students. Students with different disciplinary and cultural experiences jointly address 

complex issues related to a specific global challenge that also has a local impact, within a 

team research project.  

The service takes place with two main community groups: the Ukrainian migrants 

coordinated by the local Volunteer Centre Ukrainian Support Workers and the GOCOM 

Migrant Community Radio Station. Ukrainian Support Workers: USW identified that newly 

arrived Ukrainian migrants would welcome a collective and shared environment that was 

supportive for practicing the English language, meeting Galway community members, and 

self or personal development skills. GOCOM Migrant Radio: GOCOM identified that a 

marketing and promotional support would enhance the knowledge of their station in the 

wider community. 

The Project Teams is Dr Lorraine Tansey, Dr. David Doolin, Dr Paul Dodd, Ruth Keeley, 

Owen Ward, Dr Siobhan Morrissey, Dr Maria Gallo, Lucy Browne, Michelle Mitchell, Dr 

Ann OôBrien. 

 

 

 



 

 

7.1. Work Package 1: Project Management 

7.1.1. Actions Carried Out 

Á Kick -off Meeting - Online, December 15, 2022 - Work Plan-2023. Attended: 

Lorraine Tansey (Online). 

o Course design. Tasks and people responsible. 

o Content Design. Returned revised design. 

o Teaching of the first three modules: Met with other Universities to manage 

and organise training hours. Sent course schedule to USC. Online course 

implementation of Satisfaction Scale.  

o Implementation and evaluation of the S-L(M) basic training pilot course for 

students.  

Á Project Meeting 4th May 2023. Attended by: Lorraine Tansey, David Doolin and 

Ruth Keeley. Partnership Day in November. Proposal for Partnership Day in 

November plus template to be sent. Presentation of evaluation plus video for each 

project.  

Á Monitoring Committee Meeting ï July 7, 2023. Attended by:  Lorraine Tansey. 

SL(M) student training course take place between September and October 2023.  

Á Dissemination and sustainability plan (2022-2023). Team: Lorraine Tansey. The 

project will hold a partnership event in Ireland 2023, together with a Final Congress 

in Spain (2025). 

Á SL(M) Training ï Focus Group - 30th May 2023. Team: Dr Lorraine Tansey and 

Dr Maria Gallo (UoG). 

Á Work Package Deliverables ï 4th May 2023. Open call for teachers from 

participating Universities.  Delivery of the face-to-face course for teachers.  

Á SL(M) Course Design. Outlines - teachers course ï From Teacher centred to student 

centred learning in the EHEA. 

Á Quality Management Plan ï 2022 ï 2025. Document Review and Approval ï 

Lorraine Tansey  

7.2. Work Package 2: Design, Implementation, and Evaluation of a Course on SL and 

Migration/Refuge for University Faculty and Students (Basic Training) 

7.2.1. Actions Carried Out 



 

 

Pilot course of basic SL(M) training for university students: Training objectives. 

Fostering the studentsô acquisition of theoretical knowledge and practical skills related to 

migrants and refugeesô social needs, in order to participate in SL projects.  

a. Designed pilot course of basic S-L(M) training for students and staff   

b. Opened the call for students of the teaching staff to participate  

c. Sent the course schedule to USC for publication on the web Disseminated by USC  

d. Delivered the face-to-face course (separate courses for staff and students)  

e. Facilitated a focus group to analyse the development of the SL(M) student pilot 

courses 

f. Evaluation of the SL(M) basic training pilot courses (staff and students) with 

validated instruments 

g. Reported the scale of university students' knowledge and attitudes towards 

migrants/refugees in Europe (online) 

h. Delivered a seminar including staff, students, migrant and refugeesô youth  

i. Proposed participants in Seminar to ACCEM and Glocal Factory  

j. Identified the needs for inclusion of migrants/refugees in Europe.   

k. Delivered course implementation of the Satisfaction Scale (online)  

l. Reported evaluation of training completed.  

m. Diagnostic seminar completed online - David Doolin  

n. Celebration of the Focus Group. Disseminated - Schedule sent to USC  

o. Data analysis (IBM-SPSS) - Siobhan Morrissey 

p. Official certification for all participants  

q. Content design of project: Intercultural Encounters  

r. Established cooperative relationships between universities and society 

s. Partnership Event co-ordinators - Lorraine Tansey, Lucy Browe 

7.2.2. Participants 

Staff participants, Student participants, focus group participants, Seminar participants youth 

migrants and refugees, Ukrainian migrants coordinated by the local Volunteer Centre, 



 

 

Ukrainian Support Workers and the GOCOM Migrant Community Radio Station. 

7.2.3. Dissemination 

See schedule of the dissemination strategy framework below. 

7.3. Work Package 3: Design of SL(M) Projects Between University and Community 

Entities 

7.3.1. Actions Carried Out 

Á Established collaboration partnerships between students, teaching staff, 

organisations and migrant/refugee people to design projects that respond to the 

needs detected.   

Á Design SL(M) project that responded to the social needs of migrants/refugees and 

contributed to a guide of good practice SL methodology 

Á Held a Partnership Event and submitted the S-L(M) project Intercultural 

Encounters for evaluation  

Galway 7th November 2023 Partnership Showcase Day:  

A Partnership Day was held in Galway with all participants for the presentation and analysis 

of the S-L(M) projects designed, with the assistance of two experts from outside the project. 

One student and one teacher from each of the S-L(M) projects presented their project and 

submitted it for an evaluation of the design. The experts were (one from the host University 

of Galway and another from USC) and to the members of each University/Entity team. A 

report with the evaluation of the projects and a video presentation of each one of them was 

derived from the day. 

All preliminary material was created for the event including a template in PowerPoint, 

criteria for the adjudicators, criteria for University-Community Partnerships. Managed Event 

Logistics: room bookings, catering, audio visuals for zoom presenters; photography and 

guest packs as well as the wider group logistics which included dinner, and a cultural 

activity. Delegates arrived on Monday 6th November ï delegates arrived in Galway and 

departed on Thursday 9th November. 

7.3.2. Participants 

Delegates at the Conference 25 travelled., 40 student attendees; 60 Online delegates; 25 staff 

and community partners. 



 

 

7.3.3. Dissemination 

See schedule of the dissemination strategy framework below. 

7.4. Work Package 4: Implementation of SL(M) Projects in Each Community 

7.4.1. Actions Carried Out 

Á Implementation of the SL(M) project  

Á Development of the SL(M) project  

Á Video of each project development, production of video script, production of 

video, video editing 

Á Implementation evaluation of project, group interviews with migrants/refugees 

and completion of project follow-up template  

Á Portfolio: Students 

7.4.2. Participants 

Students migrants and refugees and people working and volunteering with GOCOM Radio 

and the Ukrainian Support Network and Galway Volunteer Centre 

7.4.3. Dissemination 

See schedule of the dissemination strategy framework below. 

7.5. Work Package 5: Final Evaluation of the SL(M) Projects 

7.5.1. Actions Carried Out 

Á Analysis of knowledge and attitudes of university students towards 

migrants/refugees Deliverables ï Report  

Á Analysis of contribution of SL(M) projects to the achievement of the SDGs 

Deliverables ï Report - Submitted to USC  

Á Final country Results Deliverables ïFinal country results report  

Á Proposals for Conference in Spain submitted May 2025  

Á SL(M) International Conference: July 10 &11, 2025 Deliverables ï Final Report  

Á Rapid Response Volunteers Group to be established specialised in strategies for 

the inclusion of third country nationals.  Deliverables ï Rapid Response Volunteer 

group. 



 

 

7.5.2. Participants 

Partnership talks are ongoing with University of Sanctury in the university and an existing 

group in the university to deepen and strengthen links between students, staff and community 

members for the inclusion of third country nationals 

7.5.3. Dissemination 

See schedule of the dissemination strategy framework below. 

8. SWOT Analysis of the University of Galway 

Á Strengths: 

o Policy Alignment Nationally: There is strong alignment with Irelandôs 

National Strategy for Higher Education to 2030 

o Proficient Team: Both academics and practitioners, qualified and diverse, 

enhanced the credibility of and execution of the project. 

o Engagement with Community: A real-world impact and relevance through 

the direct collaboration with the Ukrainian migrants and GOCOM Radio. 

o Expertise with SL Pedagogy: Offered a unique educational model 

combining knowledge exchange and intercultural dialogue. 

o Interdisciplinary Collaboration: Encouragement of intercultural teamwork 

and cross-disciplinary teamwork, which enriches both the studentsô 

learning and global citizenship. 

Á Weaknesses: 

o Resources: Resource intensive coordination between academic institutions 

and community partners were 

o Measurement Complexities: The subjective nature of qualitative research 

through reflections could cause difficulties when assessing the impact on 

both the students and community partners. 

o Barriers to replication: As the project was local and personal in nature, 

there may be some difficulty in replicating it in the future. 

o Language obstacles: Understanding challenges in communication with the 

participants might affect project results 



 

 

 

Á Opportunities:  

o Storytelling through multimedia: Created opportunities for creative 

engagement through the collaborative work of Galway Volunteer Centre, 

Ukrainian network and GOCOM Radio. 

o Replication of this model in diverse settings: This model can be used to 

engage with other groups across Ireland and can be adapted to their needs. 

o International Academic Collaboration: Potentially connect with other 

projects, exchanging learning outcomes around the globe.  

o Contribution to policy development: Influence of both national and 

institutional policies on inclusive education and civic engagement. 

Á Threats:  

o Lack of recognition of the value of SL: Inadequate support structures for 

staff and community partners, questions over how the institutional value of 

SL is recognised. 

o Budgetary Limitations: Human capital and financial challenges could be 

problematic for sustainability in the long term. 

o Social and Political Contexts: While working with migrant/refugee 

communities, there are complex social and political dynamics which must 

be navigated. These socio-political sensitivities need to be negotiated. 

o Societal Attitudes: Local communities might misunderstand or resist the 

engagement efforts through incorrect perceptions. 

The SL(M) project facilitated knowledge exchange between our academic partners and our 

community partners, with staff and students learning together to develop meaningful 

projects. Galway has had extensive experience of SL over the last two decades, and growing 

experience of integrating migrants and refugees through the University of Sanctury 

programme.  While the project team changed over the time of the project, relationships were 

maintained with our community partners. The SL(M) project has been a tremendously 

positive experience for everyone who was involved, this is demonstrated by the meaningful 

connections that still exist between the management of GOCOM Migrant Community Radio 

Station and the university and between the Galway Volunteer Centre, the Ukrainian support 



 

 

workers and the university. Almost without exception students found the experience of the 

SL action was a brilliant opportunity to begin to understand the context and complexity of 

the lived experience of the community partners migrants and refugees. This experience gave 

students the opportunity to learn and grow, to gain real world experience and contribute to a 

better society for all. 

9. Project Development at the Universitá di Verona 

The Service-Learning Migrants/Refugees (SL(M)) project at the University of Verona is part 

of a broader Erasmus+ initiative to foster the inclusion of migrants and refugees through 

community-engaged learning. Service-Learning (SL) is an educational approach that 

integrates academic learning with community service, so that participants learn by 

addressing real community needs in a structured project. The SL(M) project tackles 

explicitly the situation of migrants and refugees in Europe, seeking to unite learning 

processes with tangible services to the community in a single, well-structured program. In 

this way, students and staff work on real issues faced by migrants/refugees, learning while 

contributing solutions for community improvement. 

This project is set against significant migration flows and European policy responses. In 

2022, Italy received 173,589 asylum requests, many from people fleeing the war in Ukraine. 

The ongoing crisis in Ukraine and other regions has required European institutions to extend 

protections (e.g. temporary protection for Ukrainians until March 2024) and to ensure those 

fleeing can access their rights. Across Europe, universities and NGOs have mobilised to 

support dignified reception and integration pathways for these newcomers. These challenges 

motivate the SL(M) project at the University of Verona. Its goal is twofold: (1) to raise 

awareness and understanding among university teachers and students about migrants and 

refugees, and (2) to actively involve them in identifying the needs of migrants and co-

designing solutions to be implemented locally. In other words, the project sensitises 

participants to migration issues. It empowers them to collaboratively create interventions 

addressing those issues in the local community ï a direct embodiment of the Service-

Learning ethos. 

In summary, the SL(M) project at UniVerona involves delivering a training course for 

university faculty, a training course for university students, and the co-design and 

implementation of a Service-Learning project focused on migrant inclusion (with students 

and teachers working together). The following report details the projectôs development 

through its defined Work Packages (WPs), provides a SWOT analysis derived from 



 

 

participant feedback, and concludes with the key outcomes and future directions. 

The Project Team is: 

Á An interdisciplinary team of key personnel leads the SL(M) project at the 

University of Verona. Prof. Alessandra Cordiano (Department of Law) serves as 

the local project coordinator, bringing expertise as a professor of Private Law. 

Á She is joined by Prof. Alessia Maria Aurora Bevilacqua and Prof. Roberta 

Silva, both from the Department of Human Sciences, who contribute perspectives 

from the social and educational sciences. 

Á Additionally, Dr. Isolde Quadranti heads the Universityôs European 

Documentation Centre and is part of the core team, providing project management 

support and links to international initiatives. 

This Verona project team thus spans multiple disciplines (law and human sciences) and 

roles, reflecting a deliberate interdisciplinary approach. Beyond the university staff, the 

project team partners with external organisations. Notably, the local NGO Glocal Factory 

is an Italian partner contributing community connections, and ACCEM is a Spanish NGO 

bringing expertise in refugee inclusion. These NGOs collaborate with the academic team to 

ensure the projectôs activities meet community needs. 

The presence of the Teaching and Learning Centre (TaLC) at UniVerona is also implicit. 

For example, the project team collaborated with TaLC to design and deliver the training 

courses and evaluate innovative teaching practices (as will be detailed in the following 

sections). Overall, the composition of the project team (faculty from different departments, 

an administrative expert, and NGO partners) ensured a rich mix of legal, pedagogical, and 

intercultural expertise, which was crucial for the projectôs multifaceted objectives. 

9.1. Work Package 1: Project Management 

9.1.1. Actions Carried Out 

9.2. Work Package 2: Design, Implementation, and Evaluation of a Course on SL and 

Migration/Refuge for University Faculty and Students (Basic Training) 

Work Package 2 encompassed creating and delivering a pilot training course on Service- 

Learning and Migration/Refugees, targeted at university faculty and students. The goal was 

to build foundational knowledge and skills in SL pedagogy with a focus on migrant/refugee 

inclusion, thereby preparing participants for subsequent project co- design and 



 

 

implementation, and evaluating the effectiveness of these training courses. 

9.2.1. Actions Carried Out 

Á Design of the training curriculum: The University of Veronaôs team, in 

collaboration with the Teaching and Learning Centre, designed a pilot course of 

basic training on SL(M) for two audiences: university teachers and university 

students. The curriculum was structured to cover core concepts of Service-

Learning, background on migration/refugee issues, and practical project 

development skills. The content was informed by input from all partners to ensure 

a broad perspective ï including examples of SL approaches from other universities 

(such as USC and Galway) and alignment with European contexts. An agenda for 

the training included topics such as ñWhat is Service Learning and where did it 

originate,ò ñWhat is it for,ò ñDifferent types of Service Learning,ò and ñHow to 

start a service-learning project,ò as well as an overview of how SL was being 

applied at the University of Verona and at other partner institutions. This ensured 

that participants learned both the theory and real-world practice of SL. 

Á Faculty training course implementation: The training course for university teachers 

was launched as the first phase. It took place in mid-2023 and concluded by mid-

July 2023. The course for faculty consisted of a series of workshops and seminars 

that introduced professors to SL pedagogy and its application to migrant/refugee 

inclusion. In these sessions, participants discussed teaching and learning strategies 

not usually adopted in their disciplines (i.e., the SL approach). They connected 

with colleagues who already had Service-Learning experience and those interested 

in developing SL pathways, creating a learning community of practice. The 

training was not abstract; it explicitly encouraged faculty to contextualise SL to 

their specific disciplinary areas, exploring how an SL project might look in law, 

education, medicine, engineering, etc., depending on each teacherôs background. 

The course brought perspectives from other national contexts implementing SL 

differently to enrich these discussions. For example, instructors shared case studies 

of SL projects from Spain or Ireland and considered how those could be translated 

into the Italian university setting. The teacher training combined interactive 

lectures, group discussions, and planning exercises. By its end, it had equipped the 

faculty with the conceptual understanding of service learning and initial ideas for 

incorporating it into their teaching or designing new projects focusing on 



 

 

refugee/migrant communities. 

Á Student training course implementation: Following the faculty course, the training 

course for students was delivered on 25 and 28 September 2023. Titled ñProcessi 

di inclusione e integrazione a supporto degli studenti con background migratorioò 

(ñInclusion and integration processes to support students with migrant 

backgroundò), this short course was an intensive workshop for students across 

various disciplines. The format went beyond traditional lectures: students were 

expected to actively engage, identifying and gathering the needs of migrants and 

refugees, and brainstorming possible actions to benefit the community. A team 

delivered the content of university lecturers and community experts. In particular, 

the local NGO One Bridge to Idomeni (a Verona-based non-profit working along 

the Balkan route and operating a community centre for migrants) was invited to 

coteach the student course. The NGO representatives provided an efficient 

contribution: they explained how their humanitarian association is structured and 

operates, described the daily challenges and difficulties, and ï most importantly ï 

conveyed the real needs of the migrant people they support. This gave students 

first-hand insight into the complexity of the migratory phenomenon and prompted 

them to consider the question, ñWhat can I personally do?ò. 

Á In terms of topics, the student course covered three main areas: (1) the legal and 

policy framework of migration (e.g. the right to migrate, the European and Italian 

asylum system, and local reception mechanisms), (2) the experience of running an 

NGO like One Bridge to Idomeni and the humanitarian projects it leads (from 

emergency aid convoys to a local Community Center, and even an example of a 

humanitarian corridor undertaken by UniVerona), and (3) the fundamentals of 

Service-Learning methodology, including tools for designing a community action 

and analysis of past SL cases at the University of Verona. With this knowledge 

base, students were tasked to work in groups or individually to formulate project 

ideas. By the end of the student course, each participant had to propose their own 

idea for an action or mini-project that could be carried out in the local community 

to support migrants or refugees. Thus, the student training blended informative 

sessions with design thinking exercises, ensuring students learned about issues and 

methods and immediately applied their learning to creative problem-solving. 

Á Evaluation of the training courses: evaluation mechanisms were put in place to 



 

 

assess the effectiveness of the basic training. After the teacher training course, the 

organisers conducted a focus group with the participating faculty to gather their 

feedback (this focus group is discussed in detail in WP5, but itôs noted here as it 

directly evaluated WP2 outcomes). Similarly, student learning was assessed 

through their participation in idea development and, later, through reflection 

assignments (though most of the student evaluation occurred after implementation, 

some immediate evaluation was inherent in how students could articulate project 

ideas at the end of the course). The feedback from faculty indicated that the training 

was valuable in introducing a new pedagogical approach and connecting peers 

with shared interests. However, it also highlighted some areas for improvement 

(such as communication strategy and clarity on needs ï see SWOT analysis in 

Section 3). This formative evaluation was used to refine subsequent steps (for 

example, knowing the need for more outreach, the team made an extra effort to 

recruit students for the September course via departmental emails and the 

abovementioned news article). 

9.2.2. Participants 

¶ University teachers: a select cohort of faculty members from the University of 

Verona took part in the pilot teacher training course. They represented a range of 

disciplines, as the project sought to introduce Service-Learning across different 

fields. In practice, the teacher trainees included professors and instructors from 

departments such as Law, Education, and possibly others in the social sciences. 

For instance, the focus group participants in July 2023 included law and human 

sciences professors. Notably, some of the projectôs core team members 

participated as trainees or facilitators, which helped create a team-learning 

environment. The number of faculty participants was small (on the order of a 

handful, due to the pilot nature), allowing for interactive sessions. This intimate 

size was conducive to rich discussion, but it also underscored the projectôs need to 

widen engagement. The faculty participants were either already interested in 

innovative teaching methods or open to integrating community engagement into 

their courses. Their motivations ranged from wanting to learn new pedagogical 

strategies to a personal interest in social issues like migration. 

¶ University students: the student training course in September 2023 was open to 

students from diverse degree programs, and it indeed attracted a multidisciplinary 



 

 

group. The projectôs design intentionally targeted students from different areas of 

knowledge ï including humanities, social sciences, law, medicine, etc. ï to 

encourage a cross-pollination of ideas. By having a mix of students (for example, 

a medical student, an education science student, and a law student might all work 

together in a session), the training mirrored real-world problem solving, which is 

inherently interdisciplinary. The exact number of student participants isnôt stated 

in the source documents; however, given the format (two intensive sessions), it 

was likely a moderate-sized workshop (perhaps around 15ï25 students, sufficient 

for group work and discussion). These students shared a common interest in social 

impact and were willing to ñget their hands dirtyò in designing community action. 

The presence of the NGO One Bridge to Idomeni may also have drawn students 

interested in humanitarian work. By the end of the training, these students became 

the pool from which project ideas (and later project implementers) would be drawn 

for the subsequent phases. 

In summary, this phase engaged a small but dedicated group of faculty (approximately 4ï5 

individuals in the pilot cohort) and a broader set of students (dozens) from various faculties. 

Both groups were the primary beneficiaries of the capacity-building in this WP. Their active 

involvement was crucial, as they became the driving force for the subsequent co-creation 

(WP3) and project execution (WP4). 

9.2.3. Dissemination 

9.3. Work Package 3: Design of SL(M) Projects Between University and Community 

Entities 

After building capacity through training, the team focused on co-designing Service- 

Learning projects that would link the university with community organisations to address 

migrantsô needs. In this phase, the ideas generated by students (and informed by teachers) 

during the training were developed into concrete project plans. This step served as a bridge 

between learning about Service-Learning and implementing a Service-Learning initiative.  

9.3.1. Actions Carried Out 

Á Brainstorming and needs assessment: as the student training concluded, 

participants moved into brainstorming sessions to refine their proposed ideas. Each 

student (or team of students) had identified specific issues or needs faced by 

migrants/refugees in the community. For example, gaps in language support, legal 



 

 

aid, social integration activities, etc., using the inputs from the NGO session and 

course content, they conducted a rudimentary needs assessment: validating that the 

needs were real and significant. This often involved discussing with community 

stakeholders (some of whom were present in the training, like One Bridge to 

Idomeni). The goal was to ensure any proposed project would be grounded in 

community challenges, not just theoretical. For instance, students learned about 

the daily difficulties migrants encounter from the NGOôs testimony, such as 

navigating legal bureaucracy or accessing services. They used this knowledge to 

shape their project proposals, aligning them with what migrant communities 

genuinely require. 

Á Project ideation and development: guided by faculty mentors, the students 

elaborated their initial ideas into more detailed project outlines. This included 

defining the objective of their proposed Service-Learning project, the target group 

of migrants/refugees it would serve, the type of service or intervention to be 

provided, and the learning outcomes for students involved. They considered the 

resources needed and potential community partners to involve. For example, one 

idea might have been an Italian language tutoring program for immigrant youth 

(connecting university language students as tutors with migrant children), another 

idea perhaps a health orientation workshop (medical students helping refugees 

navigate the healthcare system), and another a legal clinic (law students assisting 

with legal paperwork for migrants). Each student presented their idea (essentially 

a project pitch) as a ñfinal examò of the training. The course requirement that every 

student propose a humanitarian action idea meant there were as many project ideas 

as participants, providing a rich pool of concepts. 

Á Evaluation and selection of project proposals: given that not all proposed projects 

could be immediately implemented (due to time and resource constraints), a 

selection process was undertaken. The project team evaluated the proposals on 

feasibility, potential impact on the migrant community, alignment with Service- 

Learning principles, and the required degree of student and faculty engagement. 

Three student project ideas were ultimately shortlisted as the most promising and 

viable. These top ideas would be further developed and shared with the 

international consortium for feedback. The selection of three projects also tied into 

an upcoming dissemination opportunity ï they would be presented at an 



 

 

international forum. Itôs worth noting that the selection process was also a learning 

opportunity: students received feedback on their proposals, understanding 

strengths and areas to improve (even those not selected gained insights on how to 

refine a community project plan). 

Á Collaboration with community entities: the team reached out to potential partner 

organisations. For instance, if an idea related to legal assistance, they coordinated 

with the association Avvocato di strada (a local NGO of volunteer lawyers) to 

gauge interest and get expert input. If an idea revolved around social integration 

through sports or arts, they might talk to local community centres or migrant 

associations in Verona. This co-design with community partners ensured that the 

projects were not designed in a vacuum ï the organisations that would potentially 

host or benefit from the service were involved from the beginning. They could 

advise on project design (e.g., practicality, cultural appropriateness) and express 

their needs. This step strengthened university-community ties and set the stage for 

smoother implementation. 

Á Refinement of project plans: the three selected concepts were further refined into 

actionable plans. This included defining the roles of students and faculty in the 

project, setting timelines (e.g., a project might run over one academic semester), 

and outlining the resources/support needed. The faculty team at the University of 

Verona oversaw this refinement, aligning each project with academic frameworks 

(for example, deciding if a project would be run as part of a course, an 

extracurricular activity, or a thesis project). The academic team thus selected one 

of the student-proposed projects and decided to develop a legal clinic. 

9.3.2. Participants 

Participants included: 

Á Student proposers: the university students who had generated the ideas remained 

centrally involved. However, all students from the training cohort were 

encouraged to participate in the design discussions, so even those whose ideas 

were not picked could contribute to shaping the final projects (and potentially join 

their implementation teams). This collaborative spirit maintained inclusivity and 

leveraged the diverse backgrounds of the students. 

Á Community partners: Crucially, representatives from community entities (NGOs, 



 

 

associations, possibly local government offices) were active participants in the 

design phase. For the Verona context, key partners included Avvocato di strada 

and other local organisations relevant to the different ideas. Their role was to voice 

the community perspective ï confirming the need for the project, advising on 

culturally sensitive approaches, and pledging support (such as offering venues, 

clients/beneficiaries, or expertise). The engagement of these partners at this stage 

meant the eventual projects would truly be university-community collaborations 

by design. 

9.3.3. Dissemination 

9.4. Work Package 4: Implementation of SL(M) Projects in Each Community 

At the University of Verona, the planned project was executed in collaboration with 

community partners, engaging students and faculty in honest service and learning activities. 

This section describes the project that was implemented in Verona and its outcomes. 

9.4.1. Actions Carried Out 

The selected project was a Legal Clinic focusing on migrant family reunification, reflecting 

one of the ideas developed during WP3: 

Á Project setup ï ñFamily Reunificationò Legal Clinic: The initiative was titled ñIl 

ricongiungimento familiare nel diritto allôunit¨ familiare e immigrazioneò 

(translated: ñFamily reunification in the right to family unity and immigrationò). 

This project was essentially a legal clinic ï an elective educational program in 

which law students provide legal services under supervision, aligning with SL 

principles. It was organised by the Department of Law in collaboration with the 

Universityôs Teaching and Learning Centre, ensuring pedagogical support. It 

involved a partnership with the association Avvocato di strada (ñLawyer of the 

Streetò), a local NGO that offers free legal advice to homeless individuals, 

including many migrants; their involvement brought real cases and professional 

mentorship into the project. 

Á Course structure and schedule: the legal clinic was a 40-hour course divided into 

seven sessions (meetings). These sessions spanned a semester (likely in early 2024, 

given preparation in late 2023), and comprised different types of activities: 

o Theoretical lectures: Three sessions were dedicated to theoretical 

instruction on relevant legal and intercultural topics. This included an 



 

 

overview of the legal framework governing family reunification for 

immigrants: students studied the laws and regulations about the right to 

family unity, marriage between foreigners, and Italian/European 

immigration rules concerning bringing family members. Additionally, 

there was a focus on the socio-cultural aspects ï for instance, understanding 

intercultural challenges that migrant families face in reunification 

processes. Professors or experts delivered these lectures. Notably, Prof. 

Alessandra Cordiano covered the juridical aspects, and Dr. Elisa M. F. 

Salvadori, a researcher in Pedagogy, provided insights into the intercultural 

dimensions. By anchoring students in legal theory and intercultural 

sensitivity, the clinic ensured they had the necessary background to handle 

cases empathetically and effectively. 

o Practical case-work: four sessions were hands-on and practical in nature. 

In these, students engaged directly with real cases or simulations of family 

reunification processes. One of the key practical activities was analysing a 

concrete case of family reunification in collaboration with an immigration 

lawyer (Mr. Giacomo Melotti from the Verona Bar). Under the lawyerôs 

guidance, students went through the steps of a legal case: interviewing or 

understanding the clientôs situation, researching applicable laws, preparing 

legal documents (such as applications or appeals for family reunification), 

and strategising solutions. Additionally, there were laboratory-style lessons 

led by Dr. Salvadori focusing on socio-educational aspects of the case. This 

interdisciplinary practice helped students see the human side of the legal 

issues ï for example, discussing the social impact on families waiting to 

reunite, or the educational needs of children during family separation. The 

clinic organised three theoretical and four practical sessions, fulfilling the 

planned seven-meeting structure. 

Á Student activities and service tasks: students actively applied their academic 

knowledge throughout the clinic to help solve real-world problems. They 

performed legal research (e.g., examining international conventions or domestic 

law provisions relevant to the case) and prepared legal documents and filings for 

family reunification petitions. Under supervision, they might draft a family 

reunification application or a legal memo on a case. They also participated in 



 

 

providing direct legal assistance in various procedural stages ï for instance, 

helping a client fill out forms, gathering required documents (like birth certificates, 

proof of income/housing), or attending advisory sessions. This constitutes the 

ñserviceò element of Service-Learning: the studentsô work aimed to facilitate an 

immigrantôs legal reunification with their family, a meaningful community service 

addressing a vital need. Simultaneously, this was a rich learning experience, as 

students encountered the complexity of legal practice, bureaucratic hurdles, and 

the social realities of migrant clients beyond what textbooks alone could teach. 

Á Reflection and discussion: a critical component of Service-Learning implemented 

in the clinic was structured reflection. The project incorporated moments of 

reflection, both individually and collectively. Each student was asked to maintain 

a reflective journal. After each session or essential activity, students would write 

down their thoughts, reactions, and insights ï for example, how it felt to interact 

with a client, or how theory matched (or mismatched) practice. They captured any 

ethical dilemmas, personal growth moments, or questions that arose. In addition to 

these individual diaries, there were group reflection discussions during class 

sessions where students and instructors paused to analyse the actions taken and 

lessons learned critically. In these discussions, they could share personal 

observations, receive feedback, and collectively make sense of the experience 

(often guided by the pedagogy expert to deepen reflection). This dual reflection 

process (personal and group) helped students not just do service but also derive 

meaningful learning from it, linking to academic concepts and fostering critical 

thinking. 

Á Final assessment: At the project's conclusion, students were required to produce 

an individual final essay or report summarising and analysing their experience. 

This essay allowed them to organise their thoughts and reflections that had 

emerged across the project, articulate what they learned about immigration law 

and about themselves, and possibly propose improvements for future clinics. It 

served as an assessment tool and a final reflective exercise, solidifying their 

development. Completing these essays marked the end of the clinic and provided 

material for project evaluators to assess outcomes. 

Á Academic credit and integration: the clinic was offered as an optional course for 

law students, meaning that participating students likely earned academic credit for 



 

 

their work. This integration into the formal curriculum (as an elective) is 

significant ï it ensures that the Service-Learning project wasnôt just an 

extracurricular volunteer activity, but recognised academically. It also navigated 

the ñcurricular constraintsò identified earlier by fitting into an existing structure 

(elective credits), an approach that could be a model for expanding SL offerings in 

the future.  

The legal clinic combined classroom instruction, community service, and reflection. The 

focus on family reunification law provided a concrete and urgent issue around which 

learning and service revolved. By the end of the implementation, students had not only 

enhanced their legal skills but also contributed directly to aiding vulnerable individuals in 

the community (immigrant families). The activities carried out demonstrate the full cycle of 

Service-Learning in action. 

9.4.2. Participants 

Á Students: a cohort of law students participated in the legal clinic. These students 

were the leading actors, engaging in the service tasks and learning activities 

described above. Their number might have been limited to ensure quality (legal 

clinics often keep groups small, perhaps 5ï10 students, to allow each to work on 

the case). They came in with an academic foundation in law and left with practical 

experience and deeper social awareness. 

Á Academic Staff: Faculty members from the Department of Law oversaw and 

facilitated the project. Prof. Alessandra Cordiano, as the project lead and a law 

professor, was likely directly involved in guiding the legal clinic. From the 

Department of Human Sciences, Dr. Elisa M. F. Salvadori played a pivotal role in 

the reflection and socio-educational analysis portions. These staff members taught 

in the clinic and acted as mentors and supervisors for the studentsô legal work, 

ensuring that any advice or documents prepared met professional standards. The 

teaching staff thus facilitated the service's learning and quality control. 

Á Community practitioners: A key participant group was the legal professionals from 

Avvocato di strada, notably lawyer Giacomo Melotti, who collaborated in the 

practical sessions. As an immigration lawyer, he brought in the real case and 

guided the students through the legal process. His role was crucial: he acted as a 

client liaison (the clients being migrants needing help), as a content expert in 

immigration law, and as a role model of professional practice for the students. In 



 

 

essence, the community partner served as a co-educator. 

Á Beneficiaries (Migrant/Refugee clients): Although not ñparticipantsò in the 

traditional sense of project staff, the immigrants/refugees who were the recipients 

of the legal aid are an essential human element. They have met the students (under 

lawyer supervision), shared their situations, and benefited from the outcomes (e.g., 

a submitted reunification application). Their involvement provided the real-world 

feedback loop: students could see the direct impact of their work on peopleôs lives. 

While their identities remain confidential as clients, their presence in the project 

made it genuine Service-Learning (as opposed to a simulation). 

During the implementation, close collaboration between these participants was maintained. 

Students, faculty, and lawyers functioned as a team working toward the shared goal of 

assisting the client and learning from the process. This cross-sector partnership (university 

+ NGO) enriched the experience for students and increased the resources available to the 

client. All participants were fully invested in both dimensions of the clinicôs success: the 

clientôs case outcome and the educational outcomes for the students. 

Notably, the synergy of participants epitomised the idea of ñuniversity-community resource 

mobilisationò ï academiaôs knowledge and youthful energy combined with community 

expertise and needs. Everyone involved gained something: the client gained legal assistance, 

the students gained skills and insight, the faculty tested an innovative teaching method, and 

the NGO advanced its mission by leveraging university support. 

9.4.3. Dissemination 

9.5. Work Package 5: Final Evaluation of the SL(M) Projects 

9.5.1. Actions Carried Out 

The University of Veronaôs Rapid Response Volunteer Group 

Á Introduction and mandate 

The University of Verona (UniVr), as a committed signatory of the Manifesto for an 

Inclusive University (MUI), has established a multi-faceted initiative to facilitate access to 

higher education for individuals holding international protection, complementary protection, 

and asylum seekers. This commitment is structurally embodied in the MUI committee, 

which operates as a highly effective, non-rhetorical Rapid Response Volunteer Group. 



 

 

This Group is a permanent, cross-functional body composed of dedicated academic and 

student personnel who voluntarily organise to work collaboratively on the integration of 

migrants. Its primary role is to serve as a critical mechanism for operationalising UniVr's 

commitment to social cohesion and the fundamental right to education.  

In alignment with the global recognition that only 7% of refugees have access to higher 

education (UNHCR, 2024), the Group develops and executes concrete actions that ddress 

the profound administrative, bureaucratic, and social challenges faced by beneficiaries. 

The overarching mission is to support these students throughout their academic 

journeyð from initial access and enrolment to active participation in university life and full 

integration into the local community. 

Á Operational framework: the seven strategic objectives 

The Rapid Response Volunteer Groupôs action plan is structured around a comprehensive 

set of seven objectives designed to create a cohesive support pathway for the students. 

These objectives define the specific areas of intervention and collaboration: 

Objective 1: internal coordination and streamlining 

The Group prioritises seamless internal coordination across various university departments 

(administrative, academic, and student services). The aim is to overcome organisational 

fragmentation, standardise procedures, and establish efficient communication channels to 

simplify and expedite the complex process of student access and continuation of studies for 

individuals under the MUI categories. 

Objective 2: data collection and service planning 

A core strategic function involves the systematic collection and analysis of data pertaining 

to the beneficiaries. This is critical for moving beyond anecdotal feedback and establishing 

a solid, quantitative foundation for evidence-based planning. The long-term goal is to better 

understand the needs of the target population and plan targeted services, ensuring that the 

Groupôs efforts are consistently impactful and resources are optimally allocated. 

Objective 3: Evaluation of Qualifications 

The Group manages the specialised process of evaluating the educational qualifications 

of protection holders, which often lack standard documentation. This evaluation is essential 

for legally and academically recognising foreign qualifications, streamlining the 



 

 

matriculation process, and enabling students to make informed and conscious academic 

choices without undue bureaucratic delays. 

Objective 4: right to study and fee exemptions 

A fundamental aspect of the Groupôs mission is to guarantee the right to study through 

tangible economic support. This includes managing fee exemption procedures and 

collaborating with regional and national bodies responsible for the right to study (e.g., ESU) 

to ensure beneficiaries can access all relevant financial aids and scholarships, thereby 

removing economic barriers to higher education. 

Objective 5: strengthening orientation and support services 

The Group develops and enhances specialised orientation services to accompany 

beneficiaries. This support is multi-layered, ranging from initial guidance towards conscious 

academic choices to practical support in navigating complex administrative procedures. The 

aim is to ensure students are fully informed and supported at every critical juncture of their 

application and enrolment. 

Objective 6: internal training and capacity building 

To ensure the University's personnel are equipped to handle the unique needs of MUI 

students, the Group develops and promotes specific training programs within the 

University. This objective addresses the need for a sustained "cooperation culture" and 

flexibility across administrative and academic staff, ensuring that internal procedures can 

adapt to the specific requirements of the project while maintaining institutional rigor.  

Objective 7: academic and local integration support 

This objective focuses on fostering the social inclusion of beneficiaries. It involves 

developing tailored support measures, most notably the implementation of a structured peer-

to-peer tutoring program. This program, staffed by student volunteers, is vital for 

academic support and integration into the local academic and social community, providing 

crucial mentorship and cultural exchange opportunities. 

Á Personnel involved 

The effectiveness of the Rapid Response Volunteer Group is driven by the involvement of 

personnel across the University: 

- Academic staff: provides institutional guidance, strategic direction, and ensures 

the alignment of the Groupôs actions with University governance. 



 

 

- Student staff (Volunteers/Tutors): forms the core of the rapid response 

capability. These individuals, often through the peer-to-peer model, provide direct, 

responsive support to beneficiaries, facilitating both academic and social 

integration. 

- Key contacts: figures such as the MUI contact person (e.g., Isolde Quadranti) 

ensure the sustained link between the local University action and the 

national/international networks. 

Á Impact, expansion, and data overview 

The MUI project, through its operation as a Rapid Response Volunteer Group, has been 

characterised by a consistent expansion since its pilot phase, supporting a growing number 

of students across multiple editions. Qualitative feedback is overwhelmingly positive, with 

reports noting "excellent feed-back received by the involved students and tutors." This 

confirms the profound impact of the accompanying path on the studentsô personal and 

professional growth. 

Á Data on migrants assisted 

While the Groupôs action plan (Objective 2) explicitly identifies "Data Collection" as a 

priority for service planning, specific aggregate statistics detailing the total number of 

migrants assisted across all editions, along with a complete statistical breakdown of 

their nationalities, are not consolidated in the available operational documents. The 

Universityôs focus has been on establishing the foundational operational framework and 

ensuring individualized accompaniment. The continuous work on Objective 2 is intended to 

provide the necessary quantitative data in the future to further refine the Groupôs 

responsiveness and scope. 

The experience of the Rapid Response Volunteer Group demonstrates that the 

University of Verona is actively fulfilling its "fourth mission" by promoting social cohesion 

and building more inclusive societies through practical, coordinated, and non-redundant 

educational interventions. 

9.5.2. Participants 

9.5.3. Dissemination 

10. SWOT Analysis of the Università di Verona 

A SWOT analysis was conducted as part of the evaluation, especially drawing from the focus 



 

 

group with trained teachers and reflective reports from participants. This analysis identifies 

the projectôs Strengths, Weaknesses, Opportunities, and Threats (Risks). It provides a 

concise overview of what worked well, what internal challenges were faced, and what 

external factors could enhance or jeopardise the projectôs success in the future. 

Á Strengths 

Á Innovative pedagogy introduced: The project successfully introduced a 

teaching and learning strategy (Service-Learning) that was previously 

uncommon in the Universityôs context. This pedagogy innovation 

energised students and staff by breaking away from purely theoretical 

instruction. Participants valued engaging with real-world issues as part of 

their academic work. 

Á Interdisciplinary and collaborative network: the project connected 

colleagues across disciplines, including those with prior Service-Learning 

experience and those new to it. This created a supportive network of faculty 

and staff interested in social engagement. Collaboration between law and 

human sciences professors and between university and NGO actors 

enriched the learning environment and built internal capacity for SL. 

Á Contextualised learning: rather than a one-size-fits-all approach, the 

training and project design were contextualised to each participantôs 

disciplinary area. Faculty and students learned how Service-Learning could 

apply within their fields (law, education, etc.), making the experience 

relevant and practical. This grounding in specific contexts increased the 

likelihood of long-term adoption in those fields. 

Á Integration of theory and practice: the SL activities blended academic 

theory with hands-on practice. Participants noted the benefit of not staying 

at a theoretical level only, but actually applying concepts in real situations 

(e.g., in the legal clinic). This approach solidified understanding and skill 

development far beyond conventional classroom learningðstudents 

learned by doing, which deepened their comprehension and engagement. 

Á International and comparative perspective: the project leveraged its 

European partnership to provide a global outlook on Service-Learning. 

Teachers appreciated comparing approaches with other national contexts 



 

 

where SL had been implemented differently. This broadened participantsô 

horizons and brought in diverse best practices. It also lent credibility ï 

knowing that SL is established in other universities helped local 

participants see its value. 

Á Transformative Learning Impact: Evidence from student reflections 

indicates the project fostered transformative learning. Students became 

active protagonists in their education, reflecting critically on societal 

issues. The legal clinic in particular pushed students to recognise the ñlimits 

of the law and the injustices it can generateò while maintaining a 

constructive, change-oriented approach. Critical reflection is a strength as 

it fulfils a key educational aim: forming thoughtful, socially responsible 

graduates. Students also gained empathy and a deeper understanding of 

migrant experiences ï an attitudinal change that is a profound strength of 

this project. 

Á Alignment with the Universityôs social mission: the project reinforced the 

universityôs mission of civic engagement. By using academic knowledge 

to benefit vulnerable communities (migrants/refugees) directly, it 

exemplifies how the university can contribute to society. This alignment is 

a strength because it garnered moral support within the institution ï itôs 

seen as ñthe right thing to doò academically and ethically. It also 

strengthened university-community relations, enhancing its image as an 

engaged, relevant institution. 

Á Weaknesses 

o Weak initial communication strategy: the projectôs outreach and promotion 

at the start were insufficient to attract all potential interested participants. 

The focus group noted that the communication strategy failed to widely 

publicise the teacher training course, resulting in only a few faculty joining. 

This weakness meant the project might have missed out on broader 

engagement and had to operate with fewer participants than desired. 

o Low awareness of Service-Learning: at the University of Verona, the 

concept of Service-Learning was relatively unknown initially in 

departments other than Human Sciences. This lack of prior awareness 

meant the project had to start by convincing people why SL is useful, 



 

 

essentially making the case for something entirely new. It was a weakness 

because recruiting participants and buy-in from departments required extra 

effort. Without an effective awareness campaign early on, many faculty or 

students who could have benefited didnôt know what SL(M) was or why 

they should get involved. 

o Curricular and institutional constraints: the focus group highlighted 

curricular constraints as a significant weakness. Introducing a new training 

course or embedding SL projects faced bureaucratic challenges ï getting 

approvals from academic boards, fitting SL activities into credit structures, 

and scheduling within already-packed curricula. The rigidity of existing 

educational programs made it hard to allocate space for an 

interdisciplinary, experiential course. This sometimeslimited student 

participation (those who could not afford extra activities without credit) 

and made it challenging to sustain the teacher training as a regular offering. 

Essentially, the innovation of SL had to fit into traditional frameworks that 

were not designed for it. 

Á Opportunities 

o Community partnerships: A significant opportunity exists to strengthen 

and expand partnerships with local organisations (NGOs, public 

institutions). The project showed that collaborating with entities like One 

Bridge to Idomeni or Avvocato di strada is mutually beneficial. The 

University of Verona can formalize partnerships where community 

organisations co-design and co-host SL projects. These partnerships can 

yield a steady stream of real-world projects for students and provide NGOs 

with valuable human resources and ideas. There are many NGOs in the 

Verona area (and beyond) dealing with migrant/refugee inclusion that 

could be keen on such collaboration. 

o Enhanced student recruitment and appeal: The introduction of SL courses 

is an opportunity to make the university more attractive to students who 

seek meaningful, practical learning experiences. In an era where students 

value experiential learning and community impact, marketing degree 

programs with an SL component could boost enrollment and student 

satisfaction. Additionally, highlighting employability skills gained 



 

 

(teamwork, problem-solving in authentic contexts, intercultural 

communication) could draw career-minded and communityminded 

students. 

o Support to community needs: the SL approach offers an opportunity to 

support community organisations (associations, NGOs) in new ways. By 

deploying student and faculty expertise to assist with the missions of these 

organisations, the university can help them find creative strategies to 

address migrant and refugee needs. For example, SL projects might help 

an NGO develop a new outreach program or evaluate the effectiveness of 

their services, which NGOs often lack time or skills for. This benefits the 

NGOs and their clients and positions the university as an innovation hub 

for social solutions in the migration domain. 

o New research avenues: engaging directly with migrant and refugee issues 

on the ground opens up new lines of research for academics that were 

previously unexplored. Faculty can identify research questions emanating 

from practical engagement ï for instance, legal scholars might research 

gaps in family reunification law that were noted during the clinic; 

education scholars might study the outcomes of intercultural training 

interventions, etc. These areas might have been disregarded earlier because 

they didnôt fall neatly into existing academic interests (ñpre-

understandingsò), but now the needs of refugees/migrants are highlighting 

them. Pursuing such research can lead to publications, funded projects, and 

contributions to knowledge with direct social relevance. 

o Scaling and contextual impact: the changes achieved are not limited to 

individuals; SL projects have the potential to make broader changes in the 

community context itself. For example, if more legal clinics operate, they 

might collectively influence how accessible the justice system is for 

migrants in Verona (contextual change). If language support projects 

multiply, the cityôs overall integration capacity improves. This systemic 

impact is an opportunity ï with enough momentum, the university and its 

partners could influence policy or community practices (e.g., 

demonstrating a successful model that the city council might adopt or 

fund). The opportunity extends to replicating successes in other contexts: 



 

 

what worked in Verona can be shared and possibly implemented in 

different cities or universities (through the Erasmus network and beyond). 

Á Threats 

o Student engagement challenges: a persistent threat is the difficulty of 

finding enough students interested in committing to high-engagement 

Service-Learning projects (like intensive internships or projects on top of 

coursework). Not all students may prioritise such experiences; some might 

focus on paid work, regular studies, or be unaware of the benefits. If 

interest is low, SL courses could run under-enrolled or not at all. This risk 

is compounded if students perceive these projects as an extra workload 

without a clear reward. 

o Low participation without adequate promotion: tied to the above, if the 

concept of Service-Learning is not adequately promoted or valued, 

students might not see the point, and thus participation could remain low. 

For example, if professors donôt actively encourage students to join or the 

projects arenôt visible, students may ignore them. Thereôs also the risk that 

students view it as something that doesnôt count (unless credits are given) 

or as ñvolunteeringò, which they feel they donôt have time for. Overcoming 

this requires integrating SL into curricula or providing incentives. Without 

that, motivation remains a threat. 

o Long-term sustainability: a major threat identified is the challenge of 

sustaining the training course and projects in the long run without sufficient 

support. Once the Erasmus+ funding period ends, will the university 

commit funds to continue the courses and partnerships? Financial support 

is one aspect (e.g., for staff time, materials, possibly student scholarships 

for intensive engagement), and continuous interest is another. Projects like 

these can suffer from being pilot successes that donôt transition into 

permanent programs. The threat of discontinuation is real if 

institutionalisation doesnôt happen. 

o Institutional resistance to change: some faculty members or university 

administrators may resist adopting Service-Learning as a mainstream 

approach. This could be due to traditional views of teaching, scepticism 

about academic rigour in SL, or simply inertia. Such resistance can 



 

 

manifest in a lack of authorisation to continue courses, reluctance to 

allocate credit to SL activities, or minimal recognition of faculty who 

devote time to it. Scaling SL across departments will be difficult if key 

decision-makers are not convinced. Innovation can be stymied by 

conservative academic culture, which threatens growth. 

o Resource and time constraints: it was noted that there was a lack of time to 

train third parties (e.g., community members or additional volunteers) who 

might be involved. This points to a broader threat: the intense time 

commitment required for training everyone involved. Students need 

training, but if projects rely on external volunteers or new faculty, they too 

need orientation in SL. Without sufficient time and resources for this 

capacity-building, the quality of projects could suffer. Everyone being busy 

can threaten the depth of preparation, leading to burnout or half-

implemented ideas. 

o Contextual instability: Finally, external social or political factors could be 

considered threats. For example, migration trends could change (either 

decrease, potentially making the topic less urgent for funders, or increase, 

straining community partners). Political support for refugee inclusion 

might wane or wax, affecting funding and public perception of such 

projects. While not explicitly stated in the SWOT, these contextual 

elements lurk as potential threats that the project must be adaptable to. 

The Service-Learning and Migration (SL(M)) project at the University of Verona achieved 

significant results and provided key insights for the institution. Through the coordinated 

activities described in this report, the project fulfilled its core objective of raising awareness 

around migration and refugee issues within the academic community while engaging both 

students and faculty in inclusive, community-oriented actions. Among the most noteworthy 

accomplishments was the successful delivery of two pilot training programs -one targeting 

faculty and the other aimed at students- which laid the foundation for a Service-Learning 

culture at the university. Faculty members explored innovative pedagogical approaches and 

began considering their application in existing curricula. At the same time, students from 

various disciplines deepened their understanding of intercultural issues and actively 

contributed to the co-design of socially impactful projects. 

The positive feedback collected from both groups underscored the value of these  



 

 

capacitybuilding initiatives, which ultimately fostered a new cohort of ñSL championsò 

capable of leading future activities. Beyond awareness-building, the project empowered 

participants by fostering critical reflection on migration and social justice. Law students, in 

particular, reported a meaningful transformation in their academic and personal perspectives 

after participating in the legal clinic, which offered direct insight into the human implications 

of immigration law. Students emerged with a more empathetic and nuanced understanding 

of the legal systemôs limitations and their potential role in promoting equity and access to 

justice. This shift in values and attitudes among participants stands as a core achievement of 

the project, demonstrating its ability to educate through content and civic and ethical 

engagement. 

The project also resulted in concrete community impact by creating a family reunification 

legal clinic. This pilot initiative provided real assistance to at-risk migrant families 

navigating complex administrative processes. Although modest in scale, this initiative 

exemplified the potential of university-community collaboration: students, guided by faculty 

and legal professionals, delivered meaningful services such as legal research and document 

support, helping at least one refugee achieve family reunification. This direct, positive 

change underscored the universityôs social mission and capacity to contribute to inclusion in 

a tangible way, aligning with both Erasmus+ priorities and the University of Veronaôs 

institutional values. 

Interdisciplinary collaboration further strengthened the project. Faculty from the 

Departments of Law and Human Sciences partnered to bridge legal and pedagogical 

perspectives, while students engaged with local NGOs, witnessing how academic knowledge 

could support community efforts. These cross-sectoral relationships -fostered with entities 

such as One Bridge to Idomeni, Avvocato di Strada, and international partners- are a lasting 

asset, positioning the university to develop future initiatives with a broader scope and deeper 

integration. 

Participation in a prominent Erasmus+ project and the successful dissemination of outcomes 

at both local and international levels enhanced the universityôs reputation as a socially 

committed and pedagogically innovative institution. Media coverage and conference 

presentations elevated the visibility of Service-Learning as a practice within the university, 

potentially attracting future students and faculty who value civic engagement and 

experiential learning. 

Lastly, the project offered meaningful institutional learning, particularly around the 



 

 

operational and administrative conditions necessary for implementing SL programs. From 

managing academic credit to scheduling, training, and logistical coordination, the university 

gained a clearer understanding of the structural supports needed to embed SL effectively 

within its educational offering. This accumulated expertise -documented through best 

practices and lessons learned- equips our University to expand its role in Service-Learning 

in the future, ensuring that such initiatives become an integral part of its academic and civic 

mission. 

11. Project Development at the Glocal Factory 

 

The activities carried out within the ApS(M) project have been guided by a strong 

collaboration between us and the partnership. Each action was accompanied by dedicated 

meetings with the partners directly involved, ensuring continuous dialogue, shared 

understanding, and joint decision-making. This approach fostered excellent collaboration, 

allowing us to combine perspectives and strengthen the quality of outcomes. Consultancy 

and mutual support were integral to this way of working, making the process itself a valuable 

part of the project. The result is not only a set of completed activities, but also a shared 

achievement that reflects the spirit of cooperation at the heart of ApS(M). 

 

 

PACKAGE 1 SL(M). Coordination and Communication 

 

1. Monitoring Committee  

Appointment of the Monitoring Committee  

Participation to the online Monitoring Committees all the Project long.  

2. Opening of the project account 

3. Meetings 

Online KOM  ï 15th December 2022 

Participants: Maria Carla Italia, Valeria Quartaroli 

TPM 1, Santiago de Compostela (Spain). 4th May 2023 

Participants: Valeria Quartaroli, Stefano Cestaro 

TPM 2, Galway (Ireland). 7th-8th November 2023 

Participants: Maria Carla Italia, Alessandro Carbone 



 

 

TPM 3, Verona (Italy). 7th November 2024 

Participants: Maria Carla Italia, Anna Schena  

FINAL CONFERENCE  

International Conference on Migration and Refuge in Europe 

Santiago de Compostela (Spain), 10th-11th July 2025 

Participant: Alessandro Carbone 

Final Relation at the International Conference on Migration and Refuge in Europe 

From Policy to Practice, From Engagement to Impact: Civil Society as a Bridge  for 

Inclusion 

Glocal Factoryôs Perspective on EU Migration and Integration 
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ŇĮĤũëňŲ ƑōŇĎňʀŬ
ĮňŲĎĤũëŲĮōň

»ōŦĮĄ Ȯɠ

^ŇŦũōƐĮňĤ ĊĮĤĮŲëŁ ŬĿĮŁŁŬ
ëŇōňĤ ŇĮĤũëňŲŬ

»ōŦĮĄ ȯɠ

¯ũōŇōŲĮňĤ ĄōŇŦŁĎŇĎňŲëũƗ
ŦëŲĪƑëƗŬ ŁĮňĿĎĊ Ųō
ĎĊŵĄëŲĮōň ëňĊɭōũ ƑōũĿ

:ĮƐĮŁ µōĄĮĎŲƗ Įň !ĄŲĮōň ŲĪũōŵĤĪ D¾ ¯ũōļĎĄŲŬ

:!¯!:^»Øɵ9¾^l@^rW
!r@ WwÑD²r!r:D

¯!²»^:^¯!»^wr^r»DW²!»^wr

µŲũĎňĤŲĪĎňĮňĤŲĪĮũĊɵŬĎĄŲōũëĄŲōũŬ

ɵ²!:^¯
ɵ̂ r lw:w
ɵ!Ŧµɯqɰ

qĮĤũëňŲŬʀ ŦëũŲĮĄĮŦëŲĮōň Įň ĊĎĄĮŬĮōňɵ
ŇëĿĮňĤ ëňĊ ŦōŁĮĄƗ ĮŇŦŁĎŇĎňŲëŲĮōň

ɵDq9²!:D

:ōŇŇŵňĮŲƗ ŬŦōňŬōũŬĪĮŦŬ

ɵ²!:^¯
ɵ[ɢw¾µD
ɵ̂ r lw:w

¯ōŁĮĄƗĊĮëŁōĤŵĎɡŁōĄëŁĤōƐĎũňŇĎňŲ
ŦëũŲňĎũŬĪĮŦŬ

ɵ²!:^¯
ɵ[ɢw¾µD
ɵ^r lw:w
ɵ²Dµ qwÑD
ɵDq9²!:D

lōĄëŁ ëňĊ ²ĎĤĮōňëŁ ^ňŲĎĤũëŲĮōň
µŲũëŲĎĤĮĎŬ

ɵ²!:^¯
ɵ[ɢw¾µD
ɵ̂ r lw:w

^ňŲĎĤũëŲĮōň ĮňŲō DĊŵĄëŲĮōň

ɵ²Dµ qwÑD
ɵ¾¯ÒDll
ɵ̄ ²wq ¯!²

^ňŲĎĤũëŲĮōň ĮňŲō ŲĪĎlëăōŵũqëũĿĎŲ

ɵ²Dµ qwÑD
ɵDrD¾
ɵqɵ̂W²D!»

WĎňĊĎũ µĎňŬĮŲĮƐĎ ^ňĄŁŵŬĮōň
ɯĎŬŦĎĄĮëŁŁƗ ŇĮĤũëňŲ ƑōŇĎňɰ

ɵ²Dµ qwÑD

@ĮĤĮŲëŁ ŬĿĮŁŁŬ ģōũ qĮĤũëňŲŬ

ɵDrD¾

Ò[!» Òw¾l@ ^»
»!kD Vw² »[DµD
¯²^w²^»^Dµ »w
Dr!9lD
:[!rWDɧ
WŁōĄëŁVëĄŲōũƗ
ĎƖŦĎũĮĎňĄĎ

¯ũōļĎĄŲ[ĮĤĪŁĮĤĪŲŬ
²!:^¯

q!^r Ww!lµ

9ōōŬŲĮňĤ ŲĪĎ ĄëŦëĄĮŲĮĎŬ ōģ:ĮƐĮŁ µōĄĮĎŲƗwũĤëňĮŬëŲĮōňŬ
ëňĊ ŁōĄëŁ ĄōŇŇŵňĮŲĮĎŬɠ

¯ũōŇōŲĮňĤ ŲĪĎ ëĄŲĮƐĎ ĮňƐōŁƐĎŇĎňŲ ōģ ũĎģŵĤĎĎŬ Įň ŲĪĎĮũ
ĮňŲĎĤũëŲĮōň ŦũōĄĎŬŬɠ

»[²w¾W[

DňĪëňĄĮňĤ ĄëŦëĄĮŲƗ ăŵĮŁĊĮňĤ ģōũōũĤëňĮŬëŲĮōňŬōŦĎũëŲĮňĤ ¯ũĮƐëŲĎ µŦōňŬōũŬĪĮŦ
ŬĄĪĎŇĎŬ ōũ ōŲĪĎũƑĮŬĎ ĎňĤëĤĎĊ Įň ĄōŇŇŵňĮŲƗɵăëŬĎĊ ŬŵŦŦōũŲ Ųō ũĎģŵĤĎĎŬʀ
ĮňŲĎĤũëŲĮōňɠ

µĄëŁĮňĤ ŵŦ ĎƖĮŬŲĮňĤ ¯µ ëňĊ ŬŲũĎňĤŲĪĎňĮňĤ ĄōŇŇŵňĮŲƗɵăëŬĎĊ ĎģģōũŲŬ ăƗ
ĎƖŦĎũĮŇĎňŲĮňĤ ¯µ ĮňĮŲĮëŲĮƐĎŬ Įň ŲĪĎ qĎŇăĎũ µŲëŲĎŬ ĮňƐōŁƐĎĊɠ



 

 

 

 

 
 

¯ũōļĎĄŲ^ŇŦëĄŲ

Ȩɠ µŵŦŦōũŲĮňĤ lōĄëŁ ëňĊ ²ĎĤĮōňëŁ ^ňŲĎĤũëŲĮōň qĎëŬŵũĎŬ

²ë:^¯:wr»²^9¾»^wr

Å¯ĮŁōŲĎĊ ĄōŇŇŵňĮŲƗ ŬŦōňŬōũŬĪĮŦ ëňĊ ĄōŇŇŵňĮŲƗɵăëŬĎĊ ɯ̄ µ̡:ɵ9ɰ ĮňŲĎĤũëŲĮōň ŬĄĪĎŇĎŬ ëĄũōŬŬ ƧƐĎ D¾
ĄōŵňŲũĮĎŬɠ

Å@ĎƐĎŁōŦĎĊŲëĮŁōũĎĊ ŁōĄëŁ ŬōŁŵŲĮōňŬëĊĊũĎŬŬĮňĤ ŇĮĤũëňŲŬʆ ŬŦĎĄĮƧĄ ňĎĎĊŬ Įň ĪōŵŬĮňĤɡ ĎŇŦŁōƗŇĎňŲɡ ĪĎëŁŲĪɡ
ĎĊŵĄëŲĮōňɡ ëňĊ ŦŬƗĄĪōŬōĄĮëŁ ĄëũĎɠ

Å¯ũĮōũĮŲĮƟĎĊĎŇŦōƑĎũŇĎňŲ ōģ ŁōĄëŁ ĄōŇŇŵňĮŲĮĎŬɡ ëŁŁōƑĮňĤ ŲĪĎŇ Ųō ĄōɵōƑň ĮňŲĎĤũëŲĮōň ŦũōĄĎŬŬĎŬɠ

²Dµ¾l»!q^V ¯²^w²^»Ø
Ȱȧʮ ōģ ăĎňĎƧĄĮëũĮĎŬ ũĎŦōũŲĎĊ ĮňĄũĎëŬĎĊ ƑĎŁŁăĎĮňĤ
ëňĊ ëĄĄĎŬŬ Ųō ŬĎũƐĮĄĎŬɡ ƑĪĮŁĎ ŁōĄëŁ ëĄŲōũŬ ĊĎƐĎŁōŦĎĊ
ŬŵŬŲëĮňëăŁĎ ĮňŲĎĤũëŲĮōň ĄëŦëĄĮŲĮĎŬɠ

DňĄōŵũëĤĎ ŦŁëĄĎɵăëŬĎĊ ëŦŦũōëĄĪĎŬ ŲĪëŲ ĎňŬŵũĎ
ŇĮĤũëňŲŬʀ ĮňĄŁŵŬĮōň ëŲ ŲĪĎ ŁōĄëŁ ŁĎƐĎŁɠ

¯ũōļĎĄŲ^ŇŦëĄŲ

ȩɠ µŲũĎňĤŲĪĎňĮňĤ qŵŁŲĮɵµŲëĿĎĪōŁĊĎũ :ōŁŁëăōũëŲĮōň

²ë:^¯:wr»²^9¾»^wr

ÅDŬŲëăŁĮŬĪĎĊ ģōũŇëŁ ëňĊ ĮňģōũŇëŁĄōŇŇŵňĮŲƗɵăëŬĎĊ ŦŁëŲģōũŇŬĮňƐōŁƐĮňĤ ŇŵňĮĄĮŦëŁĮŲĮĎŬɡ rWwŬɡ
ĄōōŦĎũëŲĮƐĎŬɡ ũĎģŵĤĎĎɵŁĎĊōũĤëňĮŬëŲĮōňŬɡ ëňĊ ëĄëĊĎŇĮëɠ

ÅVōŬŲĎũĎĊ ë ŇōĊĎŁ ōģŬĪëũĎĊ ũĎŬŦōňŬĮăĮŁĮŲƗɡ ĊĮŬŲũĮăŵŲĮňĤ ũōŁĎŬ Įň ŬŦōňŬōũŬĪĮŦɡ ŇĎňŲōũĮňĤɡ ëňĊ ŬĎũƐĮĄĎ
ĊĎŁĮƐĎũƗ ëĄũōŬŬ ŬĎĄŲōũŬɠ

Å¯ũōŇōŲĎĊŲũëňŬňëŲĮōňëŁ ŁĎëũňĮňĤ ĎƖĄĪëňĤĎŬɡ ĎňĪëňĄĮňĤ ĄōōũĊĮňëŲĮōň ëňĊ ĿňōƑŁĎĊĤĎ ŲũëňŬģĎũ ëŇōňĤ
ëĄŲōũŬɠ

²Dµ¾l»!q^V ¯²^w²^»Ø
lōňĤɵŲĎũŇ ŦëũŲňĎũŬĪĮŦŬ ģōũŇĎĊ Įň ĎëĄĪ ŦĮŁōŲ ũĎĤĮōňɡ
ŇëňƗ ōģ ƑĪĮĄĪ ŦŁëň Ųō ĄōňŲĮňŵĎ ĄōŁŁëăōũëŲĮōň ŦōŬŲɵ
ŦũōļĎĄŲɠ

¯ũōŇōŲĎ ĄōōŦĎũëŲĮōň ëŇōňĤ ŦŵăŁĮĄ ëŵŲĪōũĮŲĮĎŬɡ ĄĮƐĮŁ
ŬōĄĮĎŲƗōũĤëňĮŬëŲĮōňŬɯ:µwŬɰɡ ëňĊ ĪōŬŲ ĄōŇŇŵňĮŲĮĎŬɠ

¯ũōļĎĄŲ^ŇŦëĄŲ

Ȫɠ 9ŵĮŁĊĮňĤ ŲĪĎ :ëŦëĄĮŲƗ ōģ kĎƗ ^ňŲĎĤũëŲĮōň !ĄŲōũŬ

²ë:^¯:wr»²^9¾»^wr

Å@ĎŁĮƐĎũĎĊ ĪĮĤĪɵŨŵëŁĮŲƗŲũëĮňĮňĤ ëňĊ ŇĎňŲōũĮňĤŲō ƐōŁŵňŲĎĎũŬɡ ĪōŬŲ ģëŇĮŁĮĎŬɡ ŬōĄĮëŁ ƑōũĿĎũŬɡ ëňĊ :µw ŬŲëģģɠ
Å:ũĎëŲĎĊ ŲōōŁŬ ëňĊ ĤŵĮĊĎŁĮňĎŬ ōň ŲũëŵŇëɵĮňģōũŇĎĊ ĄëũĎɡ ĮňŲĎũĄŵŁŲŵũëŁ ŇĎĊĮëŲĮōňɡ ëňĊ ĄëŬĎ ŇëňëĤĎŇĎňŲɠ
ÅµŲũĎňĤŲĪĎňĎĊ ŁōĄëŁ :µwŬʀ ëăĮŁĮŲƗ Ųō ĊĎŁĮƐĎũ ĄōŇŦŁĎƖ ĮňŲĎĤũëŲĮōň ŬĎũƐĮĄĎŬ ëŵŲōňōŇōŵŬŁƗɠ

²Dµ¾l»!q^V ¯²^w²^»Ø
ȯȬʮ ōģ ŲũëĮňĎĊ ëĄŲōũŬ ũĎŦōũŲĎĊ ĮňĄũĎëŬĎĊ ĄōňƧĊĎňĄĎ
ëňĊ ŬĿĮŁŁŬ Įň ŬŵŦŦōũŲĮňĤ ŇĮĤũëňŲ ĮňŲĎĤũëŲĮōňɠ

¯ũōƐĮĊĎ ŲëũĤĎŲĎĊ ŬŵŦŦōũŲ Ųō ŲĪĎ ëĄŲōũŬ ŇōŬŲ ĊĮũĎĄŲŁƗ
ĮňƐōŁƐĎĊ Įň ĮňŲĎĤũëŲĮōňɡ ŦëũŲĮĄŵŁëũŁƗ ëŲ ŲĪĎ ĄōŇŇŵňĮŲƗ
ŁĎƐĎŁɠ

µƗŁŁëăŵŬ ōģ ŲĪĎ »ũëĮňĮňĤ :ŵũũĮĄŵŁëĪŲŲŦŬɢɭɭĮŲɠũëĄĮŦɠĎŵɭŲōōŁĿĮŲ



 

 

 

 
 

 
 

 
 

 

 

¯ũōļĎĄŲ^ŇŦëĄŲ

ȫɠ @ĎƐĎŁōŦĮňĤ ^ňňōƐëŲĮƐĎ ëňĊ »ũëňŬģĎũëăŁĎ qōĊĎŁŬ

²ë:^¯:wr»²^9¾»^wr

Å@ĎŬĮĤňĎĊ ƨĎƖĮăŁĎ ¯µ:̡ɵ9 ŇōĊĎŁŬ ŲĪëŲ ëũĎëĊëŦŲëăŁĎ Ųō ňëŲĮōňëŁ ĄōňŲĎƖŲŬëňĊ ũĎŬŦōňŬĮƐĎ Ųō ĊĮƐĎũŬĎ
ŇĮĤũëňŲ ŦũōƧŁĎŬɠ

ÅqōňĮŲōũĎĊ ëňĊ ĎƐëŁŵëŲĎĊ ĮŇŦŁĎŇĎňŲëŲĮōň ŦũōĄĎŬŬĎŬ Ųō ĊũëƑ ŁĎŬŬōňŬ ëňĊ ĮŇŦũōƐĎ ũĎŦŁĮĄëăĮŁĮŲƗɠ
ÅµĪëũĎĊ ĊĎŲëĮŁĎĊ ĄëŬĎ ŬŲŵĊĮĎŬɡ ōŵŲĄōŇĎŬɡ ëňĊ ŦũëĄŲĮĄĎɵăëŬĎĊ ĮňŬĮĤĪŲŬ ģōũ ģŵŲŵũĎ D¾ɵŁĎƐĎŁ ŵŬĎɠ

²Dµ¾l»!q^V ¯²^w²^»Ø
µĎƐĎũëŁ ũĎĤĮōňŬ ŬŲëũŲĎĊ ëĊëŦŲĮňĤ²ë:^¯
ŇĎŲĪōĊōŁōĤĮĎŬ ģōũ ģŵŲŵũĎ ĮňĊĎŦĎňĊĎňŲ ōũ
ĤōƐĎũňŇĎňŲɵģŵňĊĎĊ ŬĄĪĎŇĎŬɠ

DňĄōŵũëĤĎ ũĎŦŁĮĄëŲĮōň ëňĊ ŬĄëŁĮňĤ ōģ ŬŵĄĄĎŬŬģŵŁ
ëŦŦũōëĄĪĎŬ ëĄũōŬŬ qĎŇăĎũ µŲëŲĎŬɠ

VĮňëŁ DƐëŁŵëŲĮōň ōň ¯ĮŁōŲ µĄĪĎŇĎ ²ĎŬŵŁŲŬĪŲŲŦŬɢɭɭƑƑƑɠũëĄĮŦɠĎŵɭɺƧŁĎŬɭŵĤĊɭȭĎĊăĊȯɺȫĎȭȮģȨȪëȰȪëȧȫȯȮȨȯăȰĄȰëȯăȬĊĊȪëȬëȰɠŦĊģ

²!:^¯ ^ŇŦëĄŲ

²ë:ĮŦ^q¯!:»!q^V ¯²^w²^»Ø
¯ĮŁōŲĎĊ ŲëĮŁōũĎĊ ĄōŇŇŵňĮŲƗɵ
ăëŬĎĊ ŬŦōňŬōũŬĪĮŦ ŇōĊĎŁŬ ëĄũōŬŬ
Ȭ D¾ ĄōŵňŲũĮĎŬ

lōĄëŁɭ²ĎĤĮōňëŁ ^ňŲĎĤũëŲĮōň

DŬŲëăŁĮŬĪĎĊ ŦŁëŲģōũŇŬ ģōũ
ĄōŁŁëăōũëŲĮōň ëĄũōŬŬ ŬĎĄŲōũŬ

:µwɵŦŵăŁĮĄĄōōŦĎũëŲĮōň

@ĎŁĮƐĎũĎĊ ŇŵŁŲĮɵŁĎƐĎŁ ŲũëĮňĮňĤ ëňĊ
ŇĎňŲōũĮňĤ Ųō ĿĎƗ ĮňŲĎĤũëŲĮōň
ëĄŲōũŬ

:ëŦëĄĮŲƗ9ŵĮŁĊĮňĤ

@ĎƐĎŁōŦĎĊ ŬĄëŁëăŁĎ ëňĊ ĄōňŲĎƖŲɵ
ëĊëŦŲëăŁĎ ¯µ:̡ɵ9 ŇōĊĎŁŬ^ňňōƐëŲĮōň ëňĊŲũëňŬģĎũëăĮŁĮŲƗ

VōĄŵŬĎĊ ōň ƐŵŁňĎũëăŁĎ ĤũōŵŦŬ
ëňĊ ŦëũŲĮĄĮŦëŲōũƗ ëŦŦũōëĄĪĎŬ

^ňĄŁŵŬĮƐĎ ëňĊ ũĮĤĪŲŬɵăëŬĎĊ
ĮňŲĎĤũëŲĮōň

VĮňëŁ DƐëŁŵëŲĮōň ōň ¯ũōļĎĄŲ ^ŇŦëĄŲ
ĪŲŲŦŬɢɭɭƑƑƑɠũëĄĮŦɠĎŵɭɺƧŁĎŬɭŵĤĊɭȭĎĊăĊȯɺȪȩģȩȬȰȭȰȧȧĊȬȫȰȭȯëȩȮȭȬȮģȩȯëȫȫëȧȪëɠ
ŦĊģ

¯ōŁĮĄƗŸDňĤëĤĎŇĎňŲŸ¯ũëĄŲĮĄĎŸ

^ŇŦëĄŲ
:ĮƐĮŁ ŬōĄĮĎŲƗëŬ ĮŇŦŁĎŇĎňŲĎũ ëňĊ

ĮňňōƐëŲōũ

V²wq ¯wl^:Ø »w ^q¯!:»



 

 

 

 

 

 

 
 

 

 
 

 

 

 

DISSEMINATION ACTIVITIES  
 

Here is a comprehensive summary of the Communication and Dissemination (C&D) 

activities conducted by Glocal Factory throughout the duration of the project. They were 

lDµµwrµ lD!²rD@

ɽ̂ňĄŁŵŬĮōň ĊōĎŬňʀŲ ŬŲëũŲ ëŲ ë ŦōŁĮĄƗ ĊĎŬĿɠ ̂Ų
ŬŲëũŲŬ ĮňňĎĮĤĪăōŵũĪōōĊŬɡ ŬĄĪōōŁŬɡ ëňĊ
ĄōŇŇŵňĮŲƗ ŬŦëĄĎŬɡ ëňĊ ĮŲ ŁëŬŲŬ ōňŁƗ Įģ
ŲĪĎũĎʀŬ ŲũŵŬŲɠ:ĮƐĮŁ ŬōĄĮĎŲƗ ăŵĮŁĊŬ ŲĪëŲ
ŲũŵŬŲɠ9ŵŲ Ųō ŬŵĄĄĎĎĊɡ ƑĎ ňĎĎĊ
ģũëŇĎƑōũĿŬ ŲĪëŲ ŬŵŦŦōũŲ ëňĊ ŲũŵŬŲ ŵŬ
ăëĄĿɾɠ

»ĪĎWŁōĄëŁVëĄŲōũƗ »ĎëŇ

»[!rk Øw¾ɥ
WŁōĄëŁVëĄŲōũƗŬĄŬ̒ ÑĎũōňëɡ̂ ŲëŁƗ

ƑƑƑɠĤŁōĄëŁģëĄŲōũƗɠĎŵ
ĪŲŲŦŬɢɭɭƑƑƑɠģëĄĎăōōĿɠĄōŇɭĤŁōĄëŁģëĄŲōũƗ

ŁĮňĿĎĊĮň



 

 

designed to effectively share the projectôs objectives, methodology and outcomes with a 

broad audience. More specifically, the C&D activities intended to:  

1. Promote and boost the Projectôs results 

2. Inform key audiences 

3. Raise awareness and engage target audiences 

4. Increase the Project visibility 

 

Throughout the project, we have sought to highlight key achievements and significant 

milestones, while documenting major meetings and the overall progress of activities. By 

consistently providing links to the results on the project website, we aimed to showcase the 

partnersô commitment to sharing knowledge, innovations, and outcomes, ensuring that the 

projectôs outputs are effectively disseminated and can be utilised by stakeholders, 

policymakers, and the wider community. 

 

Glocal Factory external target audiences include 

¶ Educators and Teachers  

¶ Youth Workers 

¶ Social operators 

¶ Organisations working for migrantsô integration  

 

Our audiences include subscribers to our mailing lists and followers on our social media 

channels 

 

Dissemination Channels & Tools  

1. Glocal Factory Website 

2. Glocal Factory Social Media 

3. Glocal Factory Newsletter 

4. Multiplier Event  

 

1. Glocal Factory Website 

  

The GF website contains a dedicated section for the ApS(M) Project, with the link to the 

Project website, which can be accessed at https://www.glocalfactory.eu/projects/ 

 

https://www.glocalfactory.eu/projects/


 

 

2. Glocal Factory Social Media  

 

Facebook: https://www.facebook.com/glocalfactory  

LinkedIn: https://www.linkedin.com/company/18641711/admin/page-posts/published/  

 

  

https://www.facebook.com/glocalfactory
https://www.linkedin.com/company/18641711/admin/page-posts/published/


 

 

 

Engagement and Metrics 

 

Date  Description Target reached  Link  

27/1/2

023 

 

Fb post - 

Starting of 

the Project 

 

INSIGHT 

Impression: n/n 

Interactions: 6 

https://www.facebook.com/glocalfactory/posts/p

fbid0vASec4FHAS29mUuUfv1BaqXjN1Lyomx

Grw668gpNb9r5aTN8jDF5x3Kokradxfjql 

 

20/9/2

023 

Fb post - 

UniVR 

course 

INSIGHT 

Impression: 105 

Interactions: 9 

 

https://www.facebook.com/glocalfactory/posts/p

fbid0hKZp3AvoBYaK7bzWJAQTcVENt4Q8M

mujmnAiQahkjNCoWiYJBZHn67sUePMmG7J

Tl 

7/11/2

023 

Fb post INSIGHT 

Impression: 228 

Interactions: 37 

 

https://www.facebook.com/glocalfactory/posts/p

fbid05QGu6KF7SqJr92U86MxCRzHCyaRPJvD

YsHX17SqruR4QUPAhFzBcFYEywcFPArFSl 

23/2/2

024 

Fb post - 

ApS(M) 

project 

INSIGHT 

Impression: n/n 

Interactions: 8 

https://www.facebook.com/glocalfactory/posts/p

fbid02Rs86xwSFGHSj9gbscPZFyBL6g7gcjzpE

dJjqb5zqCJ7C71nHXXTYrD5nd2CqaQUbl 

2/4/ 

2024 

Fb post - 

UniVR 

course 

"CLINICH

E LEGALI" 

INSIGHT 

Impression: 62 

Interactions: 9 

https://www.facebook.com/glocalfactory/posts/p

fbid02DwDNVaoZPAywf1n1Se8hH8txWEq1dc

9JnsxygPUwzxzNzGrhFpUnQQaCvDiMxu1cl 

31/5/2

024 

Post Fb - 

Conference 

in Santiago 

with Glocal 

Factory  

INSIGHT 

Impression: 115 

Interactions: 21 

https://www.facebook.com/glocalfactory/posts/p

fbid0pkWY28kaNJ6cT6eqHUxs8LtftDYSHfGB

zgGJqPui9oPjhsH4NrVAGfExmsf6e4pUl 

7/6/20

24 

Fb post - 

MOOC 

filming 

INSIGHT 

Impression: 131 

Interactions: 46 

https://www.facebook.com/glocalfactory/posts/p

fbid0HTmMxQKberVSnaYw4CdJJk6VyUJwnY

P3gpMevV3oBxK6M1ow6EZjTTFjo8R9ioe6l 

https://www.facebook.com/glocalfactory/posts/pfbid0vASec4FHAS29mUuUfv1BaqXjN1LyomxGrw668gpNb9r5aTN8jDF5x3Kokradxfjql
https://www.facebook.com/glocalfactory/posts/pfbid0vASec4FHAS29mUuUfv1BaqXjN1LyomxGrw668gpNb9r5aTN8jDF5x3Kokradxfjql
https://www.facebook.com/glocalfactory/posts/pfbid0vASec4FHAS29mUuUfv1BaqXjN1LyomxGrw668gpNb9r5aTN8jDF5x3Kokradxfjql
https://www.facebook.com/glocalfactory/posts/pfbid0hKZp3AvoBYaK7bzWJAQTcVENt4Q8MmujmnAiQahkjNCoWiYJBZHn67sUePMmG7JTl
https://www.facebook.com/glocalfactory/posts/pfbid0hKZp3AvoBYaK7bzWJAQTcVENt4Q8MmujmnAiQahkjNCoWiYJBZHn67sUePMmG7JTl
https://www.facebook.com/glocalfactory/posts/pfbid0hKZp3AvoBYaK7bzWJAQTcVENt4Q8MmujmnAiQahkjNCoWiYJBZHn67sUePMmG7JTl
https://www.facebook.com/glocalfactory/posts/pfbid0hKZp3AvoBYaK7bzWJAQTcVENt4Q8MmujmnAiQahkjNCoWiYJBZHn67sUePMmG7JTl
https://www.facebook.com/glocalfactory/posts/pfbid05QGu6KF7SqJr92U86MxCRzHCyaRPJvDYsHX17SqruR4QUPAhFzBcFYEywcFPArFSl
https://www.facebook.com/glocalfactory/posts/pfbid05QGu6KF7SqJr92U86MxCRzHCyaRPJvDYsHX17SqruR4QUPAhFzBcFYEywcFPArFSl
https://www.facebook.com/glocalfactory/posts/pfbid05QGu6KF7SqJr92U86MxCRzHCyaRPJvDYsHX17SqruR4QUPAhFzBcFYEywcFPArFSl
https://www.facebook.com/glocalfactory/posts/pfbid02Rs86xwSFGHSj9gbscPZFyBL6g7gcjzpEdJjqb5zqCJ7C71nHXXTYrD5nd2CqaQUbl
https://www.facebook.com/glocalfactory/posts/pfbid02Rs86xwSFGHSj9gbscPZFyBL6g7gcjzpEdJjqb5zqCJ7C71nHXXTYrD5nd2CqaQUbl
https://www.facebook.com/glocalfactory/posts/pfbid02Rs86xwSFGHSj9gbscPZFyBL6g7gcjzpEdJjqb5zqCJ7C71nHXXTYrD5nd2CqaQUbl
https://www.facebook.com/glocalfactory/posts/pfbid02DwDNVaoZPAywf1n1Se8hH8txWEq1dc9JnsxygPUwzxzNzGrhFpUnQQaCvDiMxu1cl
https://www.facebook.com/glocalfactory/posts/pfbid02DwDNVaoZPAywf1n1Se8hH8txWEq1dc9JnsxygPUwzxzNzGrhFpUnQQaCvDiMxu1cl
https://www.facebook.com/glocalfactory/posts/pfbid02DwDNVaoZPAywf1n1Se8hH8txWEq1dc9JnsxygPUwzxzNzGrhFpUnQQaCvDiMxu1cl
https://www.facebook.com/glocalfactory/posts/pfbid0pkWY28kaNJ6cT6eqHUxs8LtftDYSHfGBzgGJqPui9oPjhsH4NrVAGfExmsf6e4pUl
https://www.facebook.com/glocalfactory/posts/pfbid0pkWY28kaNJ6cT6eqHUxs8LtftDYSHfGBzgGJqPui9oPjhsH4NrVAGfExmsf6e4pUl
https://www.facebook.com/glocalfactory/posts/pfbid0pkWY28kaNJ6cT6eqHUxs8LtftDYSHfGBzgGJqPui9oPjhsH4NrVAGfExmsf6e4pUl
https://www.facebook.com/glocalfactory/posts/pfbid0HTmMxQKberVSnaYw4CdJJk6VyUJwnYP3gpMevV3oBxK6M1ow6EZjTTFjo8R9ioe6l
https://www.facebook.com/glocalfactory/posts/pfbid0HTmMxQKberVSnaYw4CdJJk6VyUJwnYP3gpMevV3oBxK6M1ow6EZjTTFjo8R9ioe6l
https://www.facebook.com/glocalfactory/posts/pfbid0HTmMxQKberVSnaYw4CdJJk6VyUJwnYP3gpMevV3oBxK6M1ow6EZjTTFjo8R9ioe6l


 

 

12/6/2

024 

Fb post - 

Event in 

Verona_IT 

INSIGHT 

Impression: 81 

Interactions: 14 

https://www.facebook.com/glocalfactory/posts/p

fbid07enE7GWh1GVFWRMkZAWhjv1cizkKB

JdaqVfTW7RqziT6K1Y4i3vCKzNrYX6n43gwl 

15/6/2

024 

 

Fb post - 

Marcherries 

event 

 

INSIGHT 

Impression: 236 

Interactions: 35 

 

https://www.facebook.com/glocalfactory/posts/p

fbid02PCkDDsyAyjVsrbYnzB7EHuzwvzWdw

UQGZjH6kyYWrfB7XWsUjkaAqoeeg2YofwY

7l 

 

18/9/2

024 

Fb post - 

Post about 

the "Guide 

on Good 

Practices" 

INSIGHT 

Impression: n/n 

Interactions: 10 

https://www.facebook.com/glocalfactory/posts/p

fbid0vkWv3HixpKS21hB8eajfJsEngqmbaJK6xq

GJGjivAQR6uyHR2NnjRJT4BrJZXXsdl 

8/11/2

024 

Fb post - 

TPM in 

Verona 

INSIGHT 

Impression: 123 

Interactions: 8 

https://www.facebook.com/glocalfactory/posts/p

fbid02wH6QKaWbV7zWHWymowWtSMUQ8

MYQuHCtk7CUkgudwdR7fTAi83SzVdiyuJ2B

7HM2l 

5/3/20

25 

Fb post - 

Glocal 

Factory 

newsletter 

about 

SL(M) 

INSIGHT 

Impression: 170 

Interactions: 9 

https://www.facebook.com/glocalfactory/posts/p

fbid0pG4yWh9pj8nnm5mbbD6aQKJSzJ8kbT8

Uvh9CWpj7TyWfoz6JyVU4sAbeN8XUG8tpl 

28/3/2

025 

LinkedIn 

post - About 

SL as a 

methodolog

y 

INSIGHT                     

Impression: 113 

Interactions: 8 

https://www.linkedin.com/feed/update/urn:li:acti

vity:7311409296771063809 

16/4/2

025 

Fb post - 

Final 

Conference 

INSIGHT 

Impression: 59 

Interactions: 3 

https://www.facebook.com/glocalfactory/posts/p

fbid02Y7bF4Mm8gitMP5k8gzBaijS8xu7J5gb1

XAVYoS9eMsWinucADMbw8nXxC4StPzaEl 

24/4/2

025 

Invitation to 

the Final 

Conference 

through 

Mailchimp 

Sent: 458 EN https://mailchi.mp/c4cfbb74c460/apsm-final-

conference 

https://www.facebook.com/glocalfactory/posts/pfbid07enE7GWh1GVFWRMkZAWhjv1cizkKBJdaqVfTW7RqziT6K1Y4i3vCKzNrYX6n43gwl
https://www.facebook.com/glocalfactory/posts/pfbid07enE7GWh1GVFWRMkZAWhjv1cizkKBJdaqVfTW7RqziT6K1Y4i3vCKzNrYX6n43gwl
https://www.facebook.com/glocalfactory/posts/pfbid07enE7GWh1GVFWRMkZAWhjv1cizkKBJdaqVfTW7RqziT6K1Y4i3vCKzNrYX6n43gwl
https://www.facebook.com/glocalfactory/posts/pfbid02PCkDDsyAyjVsrbYnzB7EHuzwvzWdwUQGZjH6kyYWrfB7XWsUjkaAqoeeg2YofwY7l
https://www.facebook.com/glocalfactory/posts/pfbid02PCkDDsyAyjVsrbYnzB7EHuzwvzWdwUQGZjH6kyYWrfB7XWsUjkaAqoeeg2YofwY7l
https://www.facebook.com/glocalfactory/posts/pfbid02PCkDDsyAyjVsrbYnzB7EHuzwvzWdwUQGZjH6kyYWrfB7XWsUjkaAqoeeg2YofwY7l
https://www.facebook.com/glocalfactory/posts/pfbid02PCkDDsyAyjVsrbYnzB7EHuzwvzWdwUQGZjH6kyYWrfB7XWsUjkaAqoeeg2YofwY7l
https://www.facebook.com/glocalfactory/posts/pfbid0vkWv3HixpKS21hB8eajfJsEngqmbaJK6xqGJGjivAQR6uyHR2NnjRJT4BrJZXXsdl
https://www.facebook.com/glocalfactory/posts/pfbid0vkWv3HixpKS21hB8eajfJsEngqmbaJK6xqGJGjivAQR6uyHR2NnjRJT4BrJZXXsdl
https://www.facebook.com/glocalfactory/posts/pfbid0vkWv3HixpKS21hB8eajfJsEngqmbaJK6xqGJGjivAQR6uyHR2NnjRJT4BrJZXXsdl
https://www.facebook.com/glocalfactory/posts/pfbid02wH6QKaWbV7zWHWymowWtSMUQ8MYQuHCtk7CUkgudwdR7fTAi83SzVdiyuJ2B7HM2l
https://www.facebook.com/glocalfactory/posts/pfbid02wH6QKaWbV7zWHWymowWtSMUQ8MYQuHCtk7CUkgudwdR7fTAi83SzVdiyuJ2B7HM2l
https://www.facebook.com/glocalfactory/posts/pfbid02wH6QKaWbV7zWHWymowWtSMUQ8MYQuHCtk7CUkgudwdR7fTAi83SzVdiyuJ2B7HM2l
https://www.facebook.com/glocalfactory/posts/pfbid02wH6QKaWbV7zWHWymowWtSMUQ8MYQuHCtk7CUkgudwdR7fTAi83SzVdiyuJ2B7HM2l
https://www.facebook.com/glocalfactory/posts/pfbid0pG4yWh9pj8nnm5mbbD6aQKJSzJ8kbT8Uvh9CWpj7TyWfoz6JyVU4sAbeN8XUG8tpl
https://www.facebook.com/glocalfactory/posts/pfbid0pG4yWh9pj8nnm5mbbD6aQKJSzJ8kbT8Uvh9CWpj7TyWfoz6JyVU4sAbeN8XUG8tpl
https://www.facebook.com/glocalfactory/posts/pfbid0pG4yWh9pj8nnm5mbbD6aQKJSzJ8kbT8Uvh9CWpj7TyWfoz6JyVU4sAbeN8XUG8tpl
https://www.linkedin.com/feed/update/urn:li:activity:7311409296771063809
https://www.linkedin.com/feed/update/urn:li:activity:7311409296771063809
https://www.facebook.com/glocalfactory/posts/pfbid02Y7bF4Mm8gitMP5k8gzBaijS8xu7J5gb1XAVYoS9eMsWinucADMbw8nXxC4StPzaEl
https://www.facebook.com/glocalfactory/posts/pfbid02Y7bF4Mm8gitMP5k8gzBaijS8xu7J5gb1XAVYoS9eMsWinucADMbw8nXxC4StPzaEl
https://www.facebook.com/glocalfactory/posts/pfbid02Y7bF4Mm8gitMP5k8gzBaijS8xu7J5gb1XAVYoS9eMsWinucADMbw8nXxC4StPzaEl
https://mailchi.mp/c4cfbb74c460/apsm-final-conference
https://mailchi.mp/c4cfbb74c460/apsm-final-conference


 

 

16/7/2

025 

LinkedIn 

post - Final 

Conference 

INSIGHT                     

Impression: 47 

Interactions: 8 

https://www.linkedin.com/feed/update/urn:li:acti

vity:7351152258685796353 

15/7/2

025 

LinkedIn 

post - Final 

Conference 

INSIGHT                     

Impression: 97 

Interactions: 23 

https://www.linkedin.com/feed/update/urn:li:acti

vity:7350818639798804481 

 

 

21/7/2

025 

Fb post - 

Final 

Conference 

n/n https://www.facebook.com/glocalfactory/posts/p

fbid02fGDJXqvp9xhHE9pv811C4jkxqXF228aU

vD2pUeVRJez5rSVTaBdW16jmMqa7KENWl 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

https://www.linkedin.com/feed/update/urn:li:activity:7351152258685796353
https://www.linkedin.com/feed/update/urn:li:activity:7351152258685796353
https://www.linkedin.com/feed/update/urn:li:activity:7350818639798804481
https://www.linkedin.com/feed/update/urn:li:activity:7350818639798804481
https://www.facebook.com/glocalfactory/posts/pfbid02fGDJXqvp9xhHE9pv811C4jkxqXF228aUvD2pUeVRJez5rSVTaBdW16jmMqa7KENWl
https://www.facebook.com/glocalfactory/posts/pfbid02fGDJXqvp9xhHE9pv811C4jkxqXF228aUvD2pUeVRJez5rSVTaBdW16jmMqa7KENWl
https://www.facebook.com/glocalfactory/posts/pfbid02fGDJXqvp9xhHE9pv811C4jkxqXF228aUvD2pUeVRJez5rSVTaBdW16jmMqa7KENWl


 

 

Glocal Factory Newsletter  

The GF newsletter regularly featured updates on the project. In addition, one entire issue 

was fully dedicated to it. 

Issue 2/2024 ï April 2024 

https://www.glocalfactory.eu/newsletter/#707  

Presentation of the SL project in Verona.  

 

https://www.glocalfactory.eu/newsletter/#707


 

 

Issue 3/2024 ï June 2024 

https://www.glocalfactory.eu/newsletter/#708 

Presentation of the development of the MOOC and of the Multiplier Event in Marciallise 

(Verona). 

 

https://www.glocalfactory.eu/newsletter/#708


 

 

Issue 5/2024 ï November 2024 

https://www.glocalfactory.eu/newsletter/#1169 

Presentation of the TPM in Verona  

 

  

https://www.glocalfactory.eu/newsletter/#1169


 

 

Issue 1/2025 ï February 2025 

https://www.glocalfactory.eu/newsletter/#1212  

Issue fully dedicated to the Project  

https://www.glocalfactory.eu/newsletter/#1212


 

 



 

 



 

 



 

 



 

 



 

 



 

 


